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ABSTRACT 
Incidental vocabulary acquisition refers to the acquisition of vocabulary knowledge 
when learners are primarily engaged in other learning tasks. This study investigates 
the effects of comprehension and negotiation on incidental vocabulary acquisition by 
60 Hong Kong tertiary-level students. The study first examines the relationship 
between comprehension and word acquisition. Then, it attempts to discover if 
negotiation can facilitate incidental vocabulary gains. The study also investigates if 
the production of negotiated output can better promote incidental learning than the 
comprehension of negotiated input. Finally, it explores the relationship between the 
properties of negotiation and incidental vocabulary learning. 
This research adopts an experimental design with one control group and two 
experimental groups, a 'negotiated input group' and a 'negotiated output group'. 
Subjects were required to perform a placement task. The control group participated in 
a normal listening task in which negotiation was not permitted. The 'negotiated input 
group' listened to directions produced by the 'negotiated output group，，and meaning 
negotiation was encouraged. Their acquisition of meanings of new adjectives 
embedded in the directions was tested through two word recognition tests. 
Three research hypotheses were tested. The results showed that (1) Hong Kong EFL 
learners' comprehension did not correlate with their incidental word gains and 
retention; (2) input with meaning negotiation could significantly facilitate the 
learners' incidental word gains and retention, and (3) producing negotiated output did 
not significantly lead to better incidental word gains and retention when compared 
with receiving negotiated input. Furthermore, the results also indicated that the length 
of negotiated words, word frequency, number of clarification requests and 
confirmation checks did not correlate with the learners' incidental word gains and 
retention. It was found that the length of explanation produced by the learners 
significantly and negatively correlated with their performance. 
The research findings offer implications for the implementation of oral interaction 
tasks and task design which can promote incidental vocabulary acquisition in English 
classrooms. It is suggested that further research can be conducted on the effect of 
interaction tasks in longitudinal program, the roles of word meaning prominence and 
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There are four sections in this chapter. In the first section, the background of 
the present study will be introduced. Then, the second section will outline the 
significance of this study. The four research questions will be stated in the section of 
research objectives. In the last section, the organization of thesis will be provided. 
1.1 Background of the present study 
1.1 A The need for enlarsins EFL learners ^ vocabulary size in Hons 
Kons 
Language is chains of words bound by grammatical rules. Hence, both 
vocabulary and grammatical knowledge are indispensable in acquiring a language. 
Nonetheless, in Hong Kong, vocabulary seems to be often neglected whereas 
grammar gains the dominance in the English classrooms. Vocabulary lessons are rare 
but, in contrast, grammar teaching plays an important role in the curriculum. Indeed, 
for communicative purpose in daily life, basic frequent words may already be 
adequate for conveying meanings. However, for being a proficient EFL learner, is the 
mastery of basic frequent vocabulary already enough? How important is the 
enlargement of vocabulary size? 
A rich mental lexicon is regarded as significant in successful L2 acquisition 
(Ellis, 1997). A number of current studies have found a strong relationship between 
learners' vocabulary size and their level of proficiency (Fan, 2001; Meara & Jones， 
1988). The more vocabulary they have acquired, the higher level of proficiency they 
attain. In other words, simply possessing the knowledge of basic vocabulary is 
inadequate for raising language proficiency. The acquisition of more words including 
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the low frequency vocabulary is also required. 
In 1996，the LEAP (Learning Experience, Attitudes and Proficiency) project 
was carried out to investigate Hong Kong tertiary students' English language 
experiences and their proficiency (Littlewood & Liu，1996). The investigation 
revealed that a large number of students, even the most proficient ones, used only a 
limited range of English vocabulary in their argumentative writing. It also indicated 
that the students' grasp of the semantic categories of many content words might be 
uncertain. Besides, when compared with native speakers with a similar educational 
level, the English vocabulary size of Hong Kong tertiary students was significantly 
smaller. In view of their inadequate vocabulary knowledge, it was suggested more 
opportunities should be provided for Hong Kong students to leam vocabulary more 
effectively. 
In addition, Fan (2001)，who conducted an investigation into the vocabulary 
needs of Hong Kong tertiary students, suggested vocabulary teaching should be 
incorporated into the English courses in schools and universities so as to enhance the 
Hong Kong students' English. 
Considering the suggestions of the above studies, vocabulary learning in the 
English classrooms in Hong Kong should no longer be neglected. More research 
effort should also be put into finding measures to increase learners' vocabulary 
knowledge more effectively. 
1.1.2 Task-based learning in Enslish classrooms in Hon2 Rons 
According to the university student survey in the LEAP project, teachers' talk 
was dominant in English lessons in Hong Kong. Communicative-orientated activities 
were comparatively less frequent. However, the task-based approach which stresses 
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the learning to communicate through meaningful interaction in the target language is 
gaining more and more emphasis in curriculum development (The Curriculum 
Development Council, 1999). The task-based learning aims at enabling students to 
explore both spoken and written language through the functional and authentic use of 
language in learning activities. The tasks can provide students with purposeful 
context to leam grammar, other language features and skills. Importantly, students 
can enhance their language competence of various aspects at the same time by 
completing the tasks. For instance, when participating in an oral interaction task, 
students may improve their language fluency as well as experiment with their 
grammatical and vocabulary knowledge simultaneously. 
1.2 Significance of the present study 
Owing to the tight schedule of the English lessons in Hong Kong, it may be 
hard and impractical to devote a lesson entirely in teaching English vocabulary 
intentionally. Therefore, acquiring English vocabulary incidentally when engaging in 
other English learning activities is essential. Learners can accomplish various goals 
such as increasing vocabulary size and sharpening their oral skills at the same time. 
In view of the Hong Kong students' need to enlarge their vocabulary size and the 
advantage of learning tasks, it would be worthwhile to investigate the L2 incidental 
vocabulary acquisition in learning tasks. The present study primarily focuses on oral 
interaction tasks. It aims at investigating the effects of comprehension and 
negotiation on learners' incidental word acquisition when participating in the tasks. It 
is hoped that the findings from this study can provide more insight into the nature of 
incidental word learning and thus help design more effective tasks which can assist 
word learning. 
3 
1.3 Research objectives 
The present study first examines the relationship between input comprehension 
and L2 incidental word acquisition. It also attempts to find out if meaning 
negotiation in oral interaction tasks can lead to input which facilitates the acquisition. 
It is then followed by a comparison between the effectiveness of receiving negotiated 
input and producing negotiated output in the acquisition. In addition, the relationship 
between the properties of meaning negotiation and learners' incidental word learning 
is explored. Four research questions are investigated in this study: 
1. How is input comprehension related to the immediate gain and 
retention of new L2 words? 
2. Does meaning negotiation lead to input which can better facilitate the 
immediate gain and retention of new L2 words? 
3. What is the relative effectiveness of receiving negotiated input and 
producing negotiated output in the immediate gain and retention of 
new L2 words? 
4. What aspects of the meaning negotiation are related to and able to 
predict the immediate gain and retention of new L2 words? 
1.4 Organization of thesis 
This thesis is composed of six chapters. The first chapter begins with a 
background to the present study. It then briefly introduces the significance and 
research objectives of the study. It also offers an overview of the organization of 
thesis. 
Chapter Two reviews some current literature related to L2 incidental 
vocabulary acquisition. It discusses the significance of vocabulary and 
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leamer-leamer oral interaction tasks in L2 acquisition. Furthermore, 'incidental 
vocabulary acquisition' is explained. It is then followed by the introduction of 
theoretical claims and empirical evidence about the roles of comprehension and 
negotiation in L2 incidental vocabulary acquisition. At the end of the chapter, the 
four research questions and hypotheses are formulated. 
Chapter Three describes and explains the research design in detail. It includes 
the selection of subjects, instrumentation, treatments, experimental procedures and 
methods for data analysis. 
Chapter Four presents the findings of the present study. It first offers a general 
view of the subjects' comprehension and acquisition scores. Correlation analyses are 
shown to investigate the relationship between subject's comprehension and incidental 
word learning. Then, results of ^-tests are illustrated to find out the effects of both 
negotiated input and negotiated output on learners' incidental word learning. The 
correlation analyses between the properties of meaning negotiation and subjects' 
word acquisition are also presented. Data from the questionnaire are illustrated at the 
end of this chapter. 
Chapter Five discusses the research questions with reference to the findings 
presented in Chapter Four. It attempts to offer some possible explanations for the 
research findings. 
Chapter Six concludes this study with some pedagogical implications for 
designing tasks to aid L2 incidental word learning. It also discusses the limitations of 




2.1 The role of vocabulary knowledge in L2 acquisition 
What is the thickest book? The first answer for most Hong Kong students 
would be the English dictionary. Indeed, the English language is characterized by its 
enormous vocabulary. The Oxford English Dictionary, the Edition, contains about 
290,000 entries with more than 600,000 word forms (“How Many Words", 2003). It 
must be daunting for an L2 learner to learn all these words. Luckily, it was estimated 
that knowledge of 2,000 word families, i.e., base words with all their inflections and 
common derivatives, was enough for L2 learners to hold basic daily conversation and 
a vocabulary size of 3,000- 5,000 word families could allow them to read authentic 
texts. However, Hazenberg and Hulstijn's (1996) study showed that approximately 
10,000 word families were required to comprehend university textbooks. 
Most textbooks used in the universities in Hong Kong are in English. That is to 
say, a Hong Kong tertiary student who normally has received 16 years of English 
education needs to have acquired about 625 words a year in order to manage his or 
her tertiary study. Paradoxically, vocabulary teaching seems to gain a minor role in 
the English classrooms in Hong Kong compared with other areas of language 
teaching such as grammar and the four language skills. So, is vocabulary knowledge 
important to L2 learners? This section attempts to provide an answer to this question 
through reviewing some current literature. 
Vocabulary knowledge is essential for L2 learners of all levels. Undoubtedly, 
for advanced L2 learners, increasing their vocabulary size is necessary to raise their 
language proficiency. For those who wish to attain native-like level, they require a 
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vocabulary size of 15,000 — 20,000 word families (Nation & Waring，1997). 
Nonetheless, vocabulary knowledge is likewise important to beginning L2 learners. 
Communication is one of the main functions of language. Krashen and Terrell (1983) 
pointed out that beginning learners could communicate with others by stringing the 
appropriate words in a logical order even if they only possessed limited grammatical 
knowledge. In contrast, with sufficient grammatical knowledge but a small pool of 
vocabulary, learners can hardly utter the right words to express themselves. 
Furthermore, the mastery of vocabulary is strongly related to the proficiency of 
the four language skills - reading, writing, listening and speaking. Theoretically, the 
more word meanings a L2 learner grasps, the better he or she can probably 
comprehend the reading. It is also empirically true. In Davis' (1968 & 1972) 
investigation, recalling word meanings was the most important and strongest factor 
in learners' ability to read. Yap (1979) also suggested that vocabulary probably had a 
predominant causal link with comprehension. Regarding writing, the majority of 
studies demonstrated that L2 learners with larger vocabulary size were usually more 
proficient in writing. They tended to use more low frequency words and gained 
higher ratings in writing tests (Laufer & Nation, 1995; Coniam，1999). Like reading, 
listening involves language comprehension. Nonetheless, it needs faster language 
processing. So, hearers rely more on the lexical items than the analysis of grammar 
in the speech to comprehend messages. Thus, richer vocabulary knowledge may lead 
to better listening comprehension. Besides, Ellis (1994) indicated lexical errors were 
a greater obstacle than grammatical errors to successful comprehension. 
Native-speaking judges were inclined to rating lexical errors as more serious than 
grammatical ones. L2 learners who master vocabulary knowledge thus have an 
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advantage over those who do not in speaking. 
In view of the importance of vocabulary knowledge in L2 acquisition, more L2 
vocabulary research is necessary to shed more light on how L2 learners can acquire 
the L2 more efficiently. In Hong Kong, a recent study conducted by May Y. Fan 
(2001) found that 70% of her 1076 subjects who were Year 1 tertiary students were 
in fact weak in academic vocabulary. This finding suggests that more effort should be 
put in vocabulary research specific in the Hong Kong context in order to relieve the 
problem. 
2.2 The role of incidental vocabulary learning in L2 acquisition 
The most direct way for L2 learners to acquire vocabulary knowledge is 
through explicit instruction and activities which are ‘aimed at committing lexical 
information to memory' (Laufer & Hulstijn，2001). Learners will then acquire the 
vocabulary knowledge intentionally. This type of learning is called 'intentional 
learning.' However, time in an L2 classroom is often very limited. It is thus 
‘impractical’ (Macaro, 2003, p. 63) to devote most of class time to explicitly teaching 
vocabulary neglecting other areas of learning. Hence, incidental vocabulary learning 
is indispensable. Incidental vocabulary learning refers to the learning in which the 
acquisition of vocabulary is not the primary objective. Learners acquire the 
vocabulary when they are primarily engaged in other learning activities such as 
reading or speaking. The vocabulary acquisition is thus a 'by-product' in the 
activities (Laufer & Hulstijn, 2001). Haynes (2001) suggested the distinction 
between 'incidental learning' and ‘intentional learning' lay on attention rather than 
intention. Incidental learning involves learners' peripheral attention while intentional 
learning involves their focal attention. 
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Incidental vocabulary learning plays an essential role and is complementary to 
intentional vocabulary teaching in L2 acquisition since it can compensate for the 
inadequacies of intentional vocabulary teaching. As stated above, owing to the lack 
of ample time in L2 classrooms, L2 teachers can hardly teach learners a lot of 
vocabulary through explicit instruction. According to Nation (1995), students should 
be taught the most frequent words which are basic for language use intentionally and 
explicitly whereas infrequent words which are necessary for the expansion of lexicon 
should be left to incidental learning. Furthermore, incidental learning allows at least 
two learning processes, i.e., vocabulary acquisition and others such as reading, 
simultaneously. Therefore, it is ‘pedagogically efficient' (Huckin & Coady，1999, p. 
182). Besides the time efficiency, incidental vocabulary learning can also grant 
learners exposures to the vocabulary in varied contexts. This can consolidate 
learners' vocabulary knowledge if it has already been introduced to them through 
explicit teaching. Moreover, through incidental learning, learners may grasp other 
vocabulary knowledge including collocation, registers and frequency which may 
hardly be taught explicitly in a tightly-scheduled L2 lesson. 
2.3 Incidental vocabulary acquisition in L2 learner-learner oral 
interaction tasks 
2.3.1 Incidental vocabulary acquisition in L2 oral context 
It is widely believed that extensive reading is beneficial to expanding our 
vocabulary size in both first and second language acquisition. Not surprisingly, 
numerous studies have been conducted to investigate the role of reading in L2 
incidental vocabulary learning (Pitts et al., 1989; Day et al., 1991; Hulstijn，1992; 
9 
Luppescu & Day, 1993; Cho & Krashen, 1994). The majority of these studies 
manifest that learners could obtain different extents of word gains from reading 
under different conditions. Nonetheless, in reflecting on our own childhood 
experience of learning our mother tongue, spoken words instead of written words 
seem to be our major source of word gains. So can we likewise acquire new L2 
vocabulary incidentally from the oral context? However, compared with the written 
context, ‘little attention has been paid to [oral input for incidental vocabulary 
acquisition] in second language acquisition ’（Ellis, 1994，p. 3). This section will try 
to explore its significance in L2 acquisition. 
2.3.1.1 Significance of oral context 
The oral context is as essential as the written context in L2 vocabulary learning. 
The sole dependence on reading to increase lexical competence is by no means 
adequate. Experiments in L2 research indicated that learners only gained around 1-5 
words from a short text of 1000- 7000 words (Pitts et al., 1989; Day et al., 1991; 
Hultstijn, 1992). Jenkins et al. (1984) also found that only between 16% and 27% of 
the unfamiliar words could be leamt in a highly informative reading after 
encountering them 10 times. Hence, the small word gains from reading imply L2 
learners need to acquire vocabulary from other means such as listening. Moreover, 
the oral context can be a richer and more helpful condition than the written context in 
offering information about the new word meanings (Nagy & Herman, 1985). It has 
been found that lots of the inferences learners make during reading are inaccurate 
(Hulstijn, 1992). In contrast, during listening, learners can obtain further cues from 
the speakers' intonation and gestures. They may also have a better grasp of the word 
meanings through negotiation. In short, the oral context plays a vital and 
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advantageous role in L2 incidental vocabulary acquisition. 
2.3.1.2 Current studies on L2 incidental vocabulary acquisition in oral 
context 
Despite the significance, fewer studies have been devoted to the L2 incidental 
vocabulary learning from the oral context in comparison with the written context. 
Concerning listening to stories in L2, Feitelson, Goldstein, Iraqi and Share (1993) 
demonstrated that this could help children increase their vocabulary diversification. 
Elley (1989) also found children gained 25 % more new words when explanation of 
the new words was given in a story. Besides, watching programs could also facilitate 
the incidental word acquisition. In Brown's (1993) study, she attempted to examine 
what factors could affect university learners' L2 vocabulary acquisition in watching a 
video-disc program- Raiders of the Lost Ark. 
Apart from the above studies, Ellis, Tanaka and Yamazaki (1994), Loschky 
(1994), Ellis (1995) and Ellis and He (1999) explored the relative effects of different 
oral input from learning tasks on L2 incidental vocabulary acquisition. These studies 
demonstrated that learners could benefit from different degrees of vocabulary gains 
in conditions with different kinds of oral input. (Greater details of these studies will 
be discussed in section 2.4.4.) 
All the studies mentioned above have indicated that L2 incidental vocabulary 
acquisition does occur in various oral contexts. In view of the role of oral context in 
L2 incidental acquisition and the inadequate research in this area, more effort into the 
investigation of this area is definitely worthwhile. 
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2.3.2 Learner-learner oral interaction tasks 
This study primarily focuses on the incidental vocabulary acquisition occurring 
in oral interaction tasks among L2 learners. Why is leamer-leamer interaction worth 
research attention? And how can oral interaction tasks be contributory to effective L2 
acquisition? The following sections are going to explore these two questions from 
the perspectives of acquisition and pedagogy. 
2.3.2.1 Significance of learner-learner oral interaction from the 
perspective of acquisition 
Long (1981) suggested modification in learner—native speaker interaction was 
necessary for L2 acquisition. There has also been abundant research on learner-native 
speaker interaction (Chun et al.，1982; Long, 1983; Day et al., 1984). Indeed, L2 
learners are always encouraged to interact with native speakers as they can provide 
learners with accurate input and feedback. Compared to this type of interaction, 
leamer-leamer interaction seems to receive less emphasis. It is thought that learners 
may run the risk of pidginization, i.e., the process of forming a language with 
reduced grammatical structure, lexicon and stylistic range (Crystal, 1997). They may 
acquire each other's incorrect interlanguage (Brumfit, 1984). This may be 
detrimental to their L2 development. 
Nevertheless, the value of leamer-leamer interaction should not be neglected. 
For instance, Varonis and Gass (1985) stressed that L2 learners should be encouraged 
to interact with each other. Leamer-leamer interaction actually has several 
advantages over learner-native speaker interaction. The more dominant status of the 
native speaker owing to their superior language proficiency may discourage learners' 
negotiation when they encounter unknown words. In contrast, the equal status and 
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similar language proficiency between learners can create a non-threatening 
atmosphere which encourages negotiation. Negotiation can contribute to a greater 
amount of comprehensible input which can facilitate L2 acquisition (Varonis & Gass, 
1985). Further, the reduced stress during the interaction is also beneficial to learners 
because lower affective filter is conducive to language acquisition (Krashen, 1982). 
Regarding the concern over pidginization, Bruton and Samuda (1980) discovered 
from their study that non-native speakers generally did not incorporate each other's 
errors in interaction. In other words, learners can gain instead of lose from the 
interaction between each other. 
2.3.2.2 Significance of learner-learner oral interaction tasks from the 
perspective of pedagogy 
Engaging learners in interaction among themselves is more practical than that 
between learners and native speakers in pedagogical settings. In view of the much 
acclaimed benefits of learner-native speaker interaction, NETs (Native English 
Teachers) are employed to teach in English lessons in Hong Kong. However, the 
interaction between the NET and each student is in fact very limited because of the 
large class size. A report revealed that students in Hong Kong lacked 'experience in 
using English as a vehicle for spoken communication' in their secondary education 
(Littlewood et al., 1996，p. 78). It may be idealistic to expect adequate practice of 
oral English simply from the interaction between students and the NETs. Instead, 
students can gain more chances of oral practice among themselves. 
In traditional EFL (English as a Foreign Language) classrooms, teachers are 
the dominant speakers or presenters whereas students can hardly have lots of chance 
to speak the language even among themselves. In order to have more practice 
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opportunities, paired oral tasks can be introduced in large EFL classes (Courtney, 
2001). Moreover, in Macaro's (1997) study of lower secondary classrooms, many 
learners thought the paired oral tasks could make them feel comfortable and 
confident. Importantly, they were also able to remember more words from the tasks. 
2.4 Factors conducive to L2 incidental vocabulary acquisition 
In incidental vocabulary acquisition, the acquisition of vocabulary knowledge 
is the by-product of another process. What factors in the process can contribute to 
successful L2 incidental word gains? The following sections will discuss some of the 
factors in the hope of giving some insight into the question. 
Before the discussion, two concepts - noticing and depth of processing, will be 
first introduced to help understand the significance of the factors. These two concepts 
are essential for learning new elements in the second language. Noticing is claimed 
to be a prerequisite for L2 acquisition. Depth of processing is closely related to the 
retention of new elements. 
2.4.1 Noticins 
In L2 acquisition, noticing refers to the focal awareness of a new element 
(Schmidt, 1990). The new element also has to be ‘held in selective attention long 
enough for sufficient connections to be established in long term memory' (Macaro, 
2003, p. 187). It is believed that no language learning can take place without noticing. 
Moreover, the more one notices, the more he or she can leam (Schmidt & Frota, 
1986). 
In order to leam new L2 words, word form-meaning connections must be 
developed in our lexicon (Ellis, 1994). Noticing is necessary to turn input of word 
forms and meanings into intake. This is because stimuli that are not noticed and paid 
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attention to will only stay in our immediate short-term memory for a few seconds 
and they will soon fade. However, attention can lead to the storage of the stimuli in 
our long-term memory (Schmidt, 2001). Besides, when learners produce output, 
noticing of a gap between the target language and what they can actually produce can 
trigger acquisition (Gass，1997; Schmidt & Frota, 1986). For instance, when a learner 
pronounces a word incorrectly, others' feedback may push the learner to notice the 
problem. The learner can then pay more attention to the correct input given by others 
or search for the correct pronunciation in his or her lexicon. This contributes to 
acquisition or consolidation of knowledge. Hence, noticing is essential for learning 
L2 vocabulary. 
Despite its necessary role, noticing may not be adequate to ensure learning. In 
Schmidt and Frota's (1986) diary study, Schmidt whose own learning experience was 
investigated could produce the target forms in Brazilian only when the target forms 
were noticed during his interaction with native speakers. Nonetheless, it was found 
that not all the forms which were noticed could be acquired. Schmidt (1990) 
suggested it was probably because he did not process those forms deeply enough for 
retention. In the following section, I will introduce the concept ‘depth of processing' 
and explain its significance in L2 vocabulary acquisition. 
2.4.2 Depth of processing 
Depth of processing of a word is determined by ‘the semanticity of processing, 
that is, the extent to which meaningfulness is extracted from the stimulus' (Eysenck, 
1982，p. 207). Processing the meaning of a new word such as considering if it can fit 
into a given category or sentence frame involves a deep level of processing. In 
contrast, simply processing the form or structure of a new word such as thinking if it 
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rhymes with another word occurs at a shallow level (Craik & Tulving, 1975). 
Retention plays an important role in L2 acquisition. A new element cannot be 
considered fully acquired if a learner fails to retrieve it after the first encounter. 
Retention of a new lexical item is determined by how deep instead of how long it is 
processed (Craik & Tulving, 1975). The length of time that the new information is 
held in our short-term memory is not crucial. Instead, it is the depth with which it is 
initially processed that plays a part in its storage in our long-term memory. The 
deeper level the new information is processed at, the stronger and longer lasting trace 
it can leave in our long-term memory (Craik & Lockhart, 1972). Furthermore, 
Eysenck (1982) argued that the nature of processing activities was far more crucial 
than the intention to leam in determining memory performance. Craik and Tulving's 
(1975) study indicated that no significant difference in word retrieval could be found 
between intentional and incidental learning conditions when these two conditions 
involved a similar level of word processing. In other words, good retention of new 
lexical items can still occur in incidental learning so long as the learning condition 
allows learners to process the items at a sufficiently deep level. 
2.4.3 Role of input comprehension in L2 incidental vocabulary 
acquisition 
2.4.3.1 Theoretical claims for the significance of input comprehension 
Input comprehension is widely believed to be an essential condition leading to 
L2 acquisition (Krashen, 1980; 1982; Chaudron, 1985). Krashen (1980; 1982) 
proposed an influential theory — Input Hypothesis, to illuminate the causal 
relationship between comprehension and L2 acquisition. He claimed that learners 
were required to understand input involving new structures ‘a little bit’ beyond their 
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current level of linguistic competence in order to acquire the structure. That is to say, 
comprehensible input was necessary for acquisition to occur. The new structures 
mentioned in this hypothesis mainly refer to syntactic rules. However, Chaudron 
(1985) suggested Krashen's Input Hypothesis could actually be applied to the 
acquisition of other linguistic systems including vocabulary. 
2.4.3.2 Theoretical claims against the significance of input 
comprehension 
Nevertheless, besides being influential, the Input Hypothesis is also 
controversial. Numerous researchers remain doubtful about Krashen's claims. A 
number of them have argued that the cognitive processing involved in acquisition is 
distinct from the processing in comprehension (Swain, 1985; Sharwood Smith, 1986; 
Faerch & Kasper, 1986). Acquisition entails intake which is ‘the mediating process 
between the target language available to learners as input and the learner's 
internalized set of L2 rules and strategies for second language development' 
(Chaudron, 1985, p. 1). At the final stages of this process, learners need to integrate 
and incorporate the linguistic information in input into their developing L2 systems 
(Chaudron, 1985). For vocabulary to be acquired, a form-meaning connection should 
be established and incorporated into learners' lexicon. However, comprehension 
which is a decoding process does not guarantee the internalization of linguistic 
information. For instance, concerning listening comprehension, Rost (1990) pointed 
out learners primarily inferred the meaning by perceiving cues instead of matching 
every sound to meaning directly. Therefore, the form-meaning connection may not 
be developed and comprehension thus may not trigger word acquisition. 
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2.4.3.3 Empirical evidence for the significance of input comprehension 
The majority of research findings have demonstrated that comprehension has 
strong correlation with L2 incidental vocabulary acquisition. Li (1988) examined the 
effects of contextual cues in inferring and retaining new word meanings of advanced 
English learners in China during listening and reading. It was found that the ability to 
comprehend the word meanings through inference, was significantly correlated with 
the retention of the target word meanings. Besides, in Pulido's (2004) study, one of 
its research aims was to investigate the relationship between L2 passage 
comprehension and new word gains and retention. Adult learners of Spanish as an L2 
were given narratives with nonsense words to read. After reading, they were asked to 
complete a free-written recall test in their LI so as to assess their comprehension. 
The result showed that the more they could understand the passage, the better they 
could gain and retain the new words. 
2.4.3.4 Empirical evidence against the significance of input 
comprehension 
In spite of the majority of positive findings, some other studies have cast doubt 
on the role of comprehension in L2 vocabulary acquisition. Learners in both Ellis' 
(1994) and Loschky,s (1989) studies received three different kinds of input: 1) 
baseline input, 2) premodified input and 3) interactionally modified input. The 
groups of learners in Ellis' study had to perform listen-and-do tasks in English 
whereas those in Loschky's study had to attend lessons on locative expressions in 
Japanese. Their retention of the new words in the input was later tested. In the former 
study, only correlation between comprehension and long-term retention could be 
found. Their comprehension lost its effect on their immediate retention. In the latter 
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Table 1，Negotiation features 
Negotiation feature Definition Example 
Clarification request Expressions that lead to SI: He's sadistic. 
clarification of the S2: What's the meaning of 
preceding utterance sadistic?  
(Courtney, 2001) 
Confirmation checks Expressions that are used to SI: Most Hong Kong people have 
confirm that the previous never seen snow, 
utterance is heard or S2: Most Hong Kong people have 
understood correctly never seen snow? Because it 
(Courtney, 2001) doesn't snow in Hong Kong? 
Comprehension checks Expressions that are used by SI: The man is greedy for money. 
the speaker to know if his Do you know what I mean? 
own previous utterance is 
understood by the listener 
(Courtney, 2001) 
2.4.4.2 Comprehending negotiated input and L2 vocabulary acquisition 
2.4.4.2.1 Theoretical claims for the significance of negotiated input 
Receiving negotiated input is important for L2 learners. Long's (1981) 
Interaction Hypothesis suggested that negotiation could facilitate the acquisition of 
new L2 forms. The repetition, elaboration or simplification of input in negotiation 
can make new forms and meanings more transparent (Nobuyoshi & Ellis, 1992). 
Apart from this, negotiation can cater for individual need (Loschky, 1994). Learners 
are able to control the input they received and to solve any comprehension problems 
in a systematic way themselves (Ellis, Tanaka & Yamazaki，1994). They can modify 
their interaction until the maximum comprehension can be achieved. Hence, 
negotiation aids comprehension. Since comprehensible input is a necessary condition 
for L2 acquisition (Krashen, 1980), negotiated input can promote acquisition such as 
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study, there was not even any significant correlation between comprehension and 
retention of new words. Hence, the results of these two studies cast doubt on the role 
of input comprehension in L2 incidental vocabulary acquisition. 
2.4.4 Role of nesotiation in L2 incidental vocabulary acquisition 
2.4.4.1 Negotiation 
When learners communicate in their L2, negotiation frequently occurs. 
Negotiation refers to 'the modification and restructuring of interaction' (Pica, 1994, p. 
494) when the interlocutors encounter communication breakdown caused by 
comprehension difficulties. Besides the term 'negotiation,' this specific type of 
interaction also used to be termed ‘interactional modification' by Long (1981; 1983; 
1985). 
Negotiation mainly consists of three common features according to Long 
(1981). They are clarification requests, confirmation checks and comprehension 
checks. Examples of these features are illustrated in Table 1. The interlocutors will 
follow up these requests or checks by repeating, elaborating, i.e., adding new 
information, or simplifying the original message (Pica, 1994). The present study 
focuses on the negotiation triggered by unfamiliar words. In solving this kind of 
lexical problem, the unfamiliar words will be repeated, replaced or defined (Pica, 
1994; Ellis, 1999). Below is an example of this type of negotiation from Ellis and 
He's (1999) study: 
T: Please put the lampshade on the desk. 
S: What is a lampshade? 
T: A lampshade is placed round or over a lamp. 
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vocabulary acquisition. 
Negotiation promotes L2 vocabulary acquisition also because of the attention 
drawn to the problematic part and increased time used to process new items in input. 
In negotiating a word meaning, learners must focus their attention to the unfamiliar 
word (Crookes & Gass, 1993). Otherwise, they will not have perceived a 
communication breakdown and initiated negotiation. Furthermore, negotiation 
inevitably increases the amount of input. The increased input causes increased time 
for learners to process the problematic lexical element (Macaro, 2003; Ellis, 1999). 
As mentioned in an earlier section, both attention and processing are essential to L2 
word acquisition. Therefore, negotiated input may be a conducive factor in acquiring 
vocabulary incidentally. 
2.4.4.2.2 Theoretical claims against the significance of negotiated input. 
Long's (1981) Interaction Hypothesis is based on the assumption that input 
comprehension triggers acquisition. Nonetheless, in view of the discussion in an 
earlier section, the cognitive processes in comprehension are not the same as 
acquisition (Swain, 1985; Sharwood Smith, 1986; Faerch & Krasper, 1986). So, 
although negotiation can lead to better input comprehension, comprehending 
negotiated input may not guarantee the acquisition of new L2 forms. 
It is suggested negotiation can aid acquisition through increasing time for 
processing new items (Macaro, 2003; Ellis, 1999). However, the Craik and Tulving's 
(1975) study demonstrated that it was processing depth instead of processing time 
which determined word acquisition. When learners negotiate unknown word 
meanings in input, they are normally provided with the word definitions by another 
interlocutor, and the learners in fact do not need to process the words deeply. The 
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increased time caused by negotiation thus may not help facilitate L2 word 
acquisition. 
Besides, more negotiation may not ensure better acquisition since excessive 
negotiation can be de-motivating (Aston, 1986). Too many clarification requests, 
comprehension and confirmation checks may make learners feel incompetent in 
comprehending the L2. This can lead to the rise of an affective filter and thus hinder 
acquisition. 
2.4.4.2.3 Empirical evidence for the significance of negotiated input. 
Several studies (Pica, Young & Doughty, 1987; Loschky, 1994; Ellis, Tanaka 
& Yamazaki, 1994) have verified Long's (1981) claim that negotiation could 
facilitate comprehension. In performing listening tasks, the learners who were 
allowed to negotiate any unknown words in input had significantly better 
comprehension of input than those who were not allowed to negotiate. 
Concerning the relationship between comprehending negotiated input and 
lexical acquisition, a few studies (Ellis, Tanaka & Yamazaki, 1994; Ellis, 1995) have 
provided support for it. Learners of English as an L2 in these studies were asked to 
listen to some directions and place different objects with unknown English names in 
the correct places of a picture. Learners who could negotiate the unknown word 
meanings during the task were found to retain more words and word meanings than 
those who could not. 
2.4.4.2.4 Empirical evidence against the significance of negotiated input. 
Theoretically, negotiation can undoubtedly assist the comprehension of input 
as it helps interlocutors solve any comprehension problems systematically. Besides, 
the majority of empirical findings has also supported this claim. Yet, Ellis and He's 
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(1999) study could not show any significant difference in comprehension between 
the group which could negotiate input and the one which listened to input modified 
beforehand but without negotiation in a listen-and-do task. This result contradicted 
what Ellis and the other researchers had investigated in other studies. Ellis and He 
explained that it might be due to the time control in this study since there was not any 
time control in the previous studies. In the previous studies, subjects engaged in 
negotiation spent more time in the task than those who were not allowed negotiation. 
Hence, their significantly higher comprehension scores might be caused by the effect 
of longer time to complete the task. 
Even though the majority findings have provided positive support for the role 
of negotiation in comprehension, it is not easy to find a direct relationship between 
comprehension and acquisition of new L2 forms (Chaudron, 1985; Sharwood Smith, 
1987; White, 1988). In Loschky's (1994) study, learners of Japanese as L2 were 
required to perform different tasks by listening to Japanese directions. Learners who 
were allowed to negotiate input outperformed those who were not in comprehension 
of direction meanings. However, no correlation could be found between 
comprehension and their gains of vocabulary in the directions. Without strong proof 
for the relationship between comprehension and acquisition, Long's (1981) 
interaction hypothesis cannot be easily validated. 
As mentioned in the preceding section, Ellis, Tanaka and Yamazaki's (1994) 
and Ellis' (1995) study results seem to give us a hopeful view towards how 
negotiated input promotes vocabulary acquisition. Learners receiving negotiated 
input could retain more word meanings. Despite this positive finding, the researchers 
also pointed out time might be a factor that interfered with the result accuracy. It took 
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longer time for the group with negotiation than that without negotiation to complete 
the task. Hence, the better retention might be due to the longer time instead of 
negotiation per se. Ellis'(1995) study indicated that the negotiated input group had 
slower acquisition rate when the number of words the learners could acquire per 
minute was concerned. 
Therefore, we can see that the current research still cannot offer us an absolute 
answer to the question regarding whether or not negotiated input is a conducive 
factor to L2 vocabulary acquisition. 
2.4.4.3 Producing negotiated output and L2 vocabulary acquisition 
2.4.4.3.1 Theoretical claims for the significance of negotiated output 
Input with negotiation was proved to be more comprehensible to L2 learners. 
However, the previous discussion suggests that being able to comprehend negotiated 
input may not definitely promise L2 vocabulary acquisition. Yet, no one will refute 
the importance of comprehensible input. So, what else is needed to aid acquisition? 
Swain (1985; 1995) argued that comprehensible input was important but inadequate. 
She proposed the Output Hypothesis claiming that producing output also played an 
indispensable role in L2 acquisition. First, learners can test their hypothesis about the 
structures and rules of the L2 through language production. Second, it has a 
metalinguistic function which allows learners to reflect on how the L2 works. Third, 
it enables learners to notice a gap between what they can actually produce and the 
target language when they encounter linguistic problems during production. The gap 
may prompt them to pay more attention to input for the linguistic knowledge they 
need. Therefore, producing output promotes L2 learning by triggering the cognitive 
processes necessary for acquisition. Nonetheless, this hypothesis focuses primarily 
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on the acquisition of L2 grammar rather than vocabulary. Can producing output 
likewise facilitate L2 vocabulary acquisition? 
Vocabulary acquisition requires the establishment of form-meaning connection 
in our long-term memory. However, in comprehending new words, learners usually 
infer the meanings by the contextual cues preceding or following the words, or they 
ask the speakers for the meanings. It is unnecessary for learners to pay close attention 
to the word forms such as pronunciation. Hence, input comprehension may not be 
able to aid the form-meaning connection in long-term memory. In contrast, 
producing the target language can prompt learners to pay attention to the means of 
expression, i.e., the spellings or pronunciations (Swain, 1985; Macaro, 2003). 
Without noticing spellings or pronunciations, learners can hardly write or speak the 
words accurately. Izumi (2002) suggested producing output was ‘an internal 
attention-drawing device' (p. 543). The production process allows learners to 
recognize what is problematic in their interlanguage and then decide what to pay 
attention to in the subsequent input. Furthermore, rehearsing words in production can 
consolidate learners' existing word knowledge including their meanings and 
pronunciations. 
Not only can producing negotiated output draw learners' attention to the word 
forms and meanings, but it also can trigger deeper level of processing of the words. 
When a communication breakdown caused by a word occurs, the learner who knows 
this word can negotiate through providing its definition or synonyms. In other words, 
the learner has to process the word's semanticity in order to help the other learner to 
grasp its meaning. Deeper processing can contribute to stronger and longer lasting 
memory traces (Craik & Lockhart，1972) [c.f. 2.4.2]. Thus, producing negotiated 
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output may facilitate word retention which is crucial in acquisition. 
2.4.4.3.2 Theoretical claims against the significance of negotiated output. 
Negotiated output may not ensure successful L2 vocabulary acquisition since 
its effect also depends on the task demands and learners per se. Although learners 
must pay attention to word forms in target language production, they devote their 
main cognitive effort to getting the meanings across in communication tasks. 
Learners may simply store the new word form in their short-term memory. Then they 
lose it once after reproducing it (Izumi, Bigelow, Fujiwara & Feamow, 1999). 
Besides, if the task is too taxing or involves heavy cognitive demands, learners may 
fail to allocate adequate attention to the word forms for internalization to take place 
(Izumi, 2002). 
Learners per se are also influential in determining the effect of negotiated 
output. Several researchers (Meisel, Clahsen, & Pienemann, 1981; Clyne, 1985) have 
suggested two types of learners, functionally- and structurally-oriented. 
Functionally-oriented learners possess good comprehension skills and 
communication strategies. Their primary concern is to get the message across in 
communication tasks. So they may not pay much attention to the word forms. In 
contrast, structurally-oriented learners are more interested in how the target language 
works. They are more motivated to improve their linguistic accuracy. In other words, 
the production of negotiated output tends to have greater effect on the vocabulary 
acquisition of structurally-oriented learners than the functionally-oriented ones. So 
the effect of negotiated output on learners' L2 acquisition may also depend on 
whether they are motivated to gain new L2 items themselves. 
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2.4.4.3.3 Empirical evidence on the significance of negotiated output. 
Little research has been conducted on the role of negotiated output in 
incidental acquisition of vocabulary. Ellis and He (1999) tried to investigate the 
relative effects of receiving premodified input, negotiated input and producing 
negotiated output on the acquisition of new words in an experimental study. The 
research design of the present study is also based on their study's design. Their 
study invited 50 learners of English as an L2 to participate. It consisted of 3 groups -
Premodified Input Group, Negotiated Input Group and Negotiated Output Group. 
The Premodified Input Group listened to some directions from native-speakers with 
modification such as repetition and explanation, but negotiation was not allowed. 
The Negotiated Input Group listened to directions from native-speakers, and 
negotiation was encouraged. These 2 groups had to place furniture items with 
unknown English names on the correct places of a picture. The last Group — 
Negotiated Output Group- produced directions for each other to complete the 
placement task. During the task, negotiation was also encouraged. The posttest result 
showed that the Negotiated Output Group outperformed the other 2 groups in 
acquiring and retaining new words embedded in the directions. 
Nonetheless, in fact whether the learner interacted with a learner or a native 
speaker might also be a variable affecting the result in Ellis and He's study. The 
learners in the Negotiated Input Group interacted with native speakers while learners 
in the Negotiated Output Group interacted with each other. That is to say, the 
difference between the two groups' word acquisition might not merely be due to 
input comprehension and output production. It might also be caused by the difference 
between interacting with a native and a non-native speaker. Apart from this, in the 
27 
Negotiated Output Group, learners were required to produce directions as well as 
comprehend directions in the task. Therefore, producing negotiation might not be the 
only factor leading to this group's superior word acquisition and retention. Instead, it 
might be the result of the combined effects of producing negotiated output and 
comprehending negotiated input. 
Apparently, a single study is not enough for us to grasp the significance of 
negotiated output no matter how encouraging its result was. Besides, Ellis and He's 
study has induced some further questions. Is there still significant difference in word 
acquisition if learners in both Negotiated Input and Output Groups interact with 
non-native speakers? Can solely producing negotiated output better facilitate word 
acquisition than comprehending negotiated input? The present study will attempt to 
find out answers for these questions so as to give us better understanding of the role 
of negotiated output. 
2.5 Lack of research on this area in the Hong Kong context 
English is a highly important foreign language taught in Hong Kong. However, 
little research has been done on the incidental acquisition of English vocabulary in 
the EFL context in Hong Kong. Yeung (1997) compared students' efficiency of 
English incidental vocabulary learning when reading a passage with vocabulary 
definitions integrated and that with a separate vocabulary list. In 2000, Laufer and 
Hill tried to investigate the relationship between English incidental word learning 
and dictionary lookup behaviour of Hong Kong learners. Nevertheless, these studies 
are all concerned with the written context. There has been comparatively less 
research on the oral context, especially, the incidental word learning in oral 
interaction tasks. The present study is aimed at filling this research gap. 
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2.6 Research questions and hypotheses 
As shown in the above sections, several influential theoretical claims have 
been made on the roles of comprehension, negotiation and language production in 
second language acquisition: 
1) Comprehending input which contains new L2 structures slightly beyond 
the learners' current level of linguistic competence can lead to acquisition 
of the structures (Krashen, 1980; 1982). 
2) Negotiation can promote acquisition of new L2 forms (Long, 1981). 
3) Producing output can facilitate the acquisition of new L2 forms (Swain, 
1985; 1995). 
These claims have not gained absolute verification because of the diverse or 
inadequate empirical evidence in current SLA research. Moreover, the previous 
section has also revealed a lack of research on English incidental word learning in 
oral interaction tasks in Hong Kong. The present study attempts to obtain more 
empirical evidence to verify the claims and fill the research gap. Moreover, learners' 
interaction in this study can also offer a chance to identify the specific properties of 
meaning negotiation that can affect their word acquisition. The following research 
questions are examined: 
1. How is input comprehension related to the immediate gain and retention of 
new L2 words? 
2. Does meaning negotiation lead to input which can better facilitate the 
immediate gain and retention of new L2 words? 
3. What is the relative effectiveness of receiving negotiated input and 
producing negotiated output in the immediate gain and retention of new L2 
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words? 
4. What aspects of the meaning negotiation are related to and may aid in 
predicting the immediate gain and retention of new L2 words? 
The first three research questions originate from the following hypotheses: 
I. Learners' comprehension will be a significant factor in L2 word 
acquisition and strongly correlate with the immediate word acquisition 
and retention scores. 
II. Learners exposed to input with meaning negotiation will have better 
immediate word acquisition and retention than those exposed to input 
without meaning negotiation. 
III. Learners producing negotiated output will perform better than those 
receiving negotiated input in word acquisition and retention. 
2.7 Summary of the chapter 
In order to raise the L2 proficiency, acquiring more vocabulary is essential 
even for an advanced learner. In the tightly-scheduled and large-sized classrooms in 
Hong Kong, leamer-leamer interaction tasks which allow incidental word learning 
are economical as well as beneficial. This is because learners can gain vocabulary 
and practice oral English at the same time. Therefore, this approach can contribute to 
Hong Kong English education in that it can shed light on which factors can facilitate 
vocabulary acquisition during the tasks. The present study focuses on the effects of 
comprehension and negotiation on L2 incidental vocabulary acquisition in 
leamer-leamer interaction tasks. However, this area has not gained much attention in 
current L2 acquisition research and numerous questions remain debatable. 
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Furthermore, little research has been done in this area in the Hong Kong context. 
Hence, it is important for the present study to provide us with more insight into the 





The present study investigates the relationship of input comprehension and 
meaning negotiation with L2 incidental vocabulary acquisition. Concerning meaning 
negotiation, it also compares the relative effects of receiving negotiated input and 
producing negotiated output on word acquisition. Besides, several specific properties 
of meaning negotiation are examined to see if they can predict word acquisition. This 
study adopts an experimental design consisting of 2 experimental groups and 1 
control group. The learners' immediate word acquisition and retention are 
operationalized as the scores of the two word meaning posttests. In the following 
sections, the selection of subjects, the instrumentation, the treatments, the 
experimental procedures as well as the methods of data analysis will be described 
and explained in detail. 
3.1 Selection of subjects 
The subjects were English majors at the Chinese University of Hong Kong. 
Sixty subjects (7 males and 53 females) volunteered to participate in the study. Most 
of the subjects had around 17 years of English learning experience. They attained 
grade C or above in the AS level Use of English Exam, which is a public entrance 
exam for universities in Hong Kong. Hence, they can be considered as having fair or 
average proficiency in English. 
English majors were selected owing to the research gap and the necessity of 
the present study design. First, the majority of research on L2 incidental vocabulary 
acquisition in task-based interaction (Ellis, Tanaka, & Yamazaki, 1994; Ellis, 1995; 
Newton, 1995) has mainly focused on low proficiency English learners. Little has 
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been published regarding the advanced L2 learners' performance in this research area. 
Thus, English majors were selected in this study in the hope of filling this research 
gap. Second, in order to ensure the target items were the only unknown words in the 
input, other words must be comprehensible to the subjects. Furthermore, some 
subjects were required to produce directions and explain the target items in English. 
Hence, the subjects had to possess fair English proficiency; consequently English 
majors were chosen to participate in this study. 
The subjects were randomly assigned to three groups. Each group was 
composed of 20 subjects. Group I (Negotiated Output Group) and Group II 
(Negotiated Input Group) worked in pairs in a task in which the former group 
produced directions, and the later group listened and completed the task sheets. 
Group III (Control Group) took part in a normal listening task. 
3.2 Instrumentation 
One week before the task, a pretest was administered to all subjects in order to 
select the most unfamiliar words as the test items. During the task, Group II 
(Negotiated Input Group) and Group III (Control Group) were asked to complete two 
task sheets according to the directions given. A posttest was administered to the three 
groups immediately after the task to assess their immediate vocabulary acquisition. 
One month after the task, another posttest was administered to investigate their 
vocabulary retention. A questionnaire was also distributed to obtain subjects' 
information for further exploration. In this section, the test items, pretest, task sheets, 
posttests and the questionnaire will be introduced. 
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3.2.1 Test items 
The study examines subjects' incidental vocabulary learning under different 
conditions using 26 unknown English adjectives as the test items. These adjectives 
are words that are not frequently encountered. Instead of unrelated words, all of the 
test items are used to describe personality traits. Aitchison (1987) suggested words 
that constituted a semantic field might form a potential word-web in mental lexicon. 
Therefore, the selection of adjectives on personality traits as the test items might aid 
the subjects' acquisition. 
Current research on L2 incidental vocabulary acquisition tends to focus on the 
acquisition of nouns and verbs, especially those referring to concrete entities and 
actions (Henriksen, 1999). There is a lack of research on the acquisition of L2 
adjectives. Besides, Rodgers (1969) as cited by Nation (1990) discovered nouns were 
the easiest part of speech to leam. It is also widely believed that concrete words are 
easily leamt in comparison with abstract words. So, given the higher difficulty, how 
will the incidental acquisition of L2 abstract adjectives differ from the research 
findings on concrete nouns? The present study would try to answer this question. 
Low frequency words were selected primarily because the test items must be 
unfamiliar to subjects who are already advanced learners. In addition, they were 
selected for the subjects' benefit. The tendency to use basic L2 vocabulary where a 
good native speaker or writer would use lower-frequency words is a common 
problem faced by L2 learners (Schmitt, 2000). Coniam (1999) also found in his study 
that more able learners would use more low frequency words than less able ones. 
Hence, it was hoped that the subjects could benefit by gaining more low frequency 
word knowledge in the course of this study. 
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3.2.2 Pretest 
The main research aim of this study is to investigate the effects of 
comprehension and negotiation on incidental vocabulary acquisition through 
measuring the subjects' word gains during the task. The meanings of the test items 
had to be unfamiliar to the subjects prior to the task so as to ensure their word gains 
were the entire effect of the task treatment. The pretest served to establish a set of 26 
adjectives which were unknown to all the subjects. 
The pretest consists of 60 English adjectives (see Appendix A1 for the pretest 
and Appendix A2 for the adjectives). These items include 45 low-frequency 
adjectives about personality traits which are potential test items and 15 distractor 
items such as ‘sincere, and ‘explosive.’ These distractor items are higher frequency 
adjectives about personality traits which had likely been acquired by the subjects or 
low-frequency adjectives unrelated to personality traits. 
The pretest is a modification from Paribakht and Wesche's (1993) Vocabulary 
Knowledge Scale (VKS) which is a vocabulary assessment instrument\ It seeks to 
elicit the subjects' self-perceived knowledge level of the spoken as well as written 
word items. Each item was printed in the test and read out twice during the test. 
Subjects were required to select the category which best represented their word 
knowledge ranging from total ignorance, through recognition but with little idea of 
the meaning or recognition with some idea of the meaning, to familiarity with the 
^The VKS is a five-point scale which aims at finding out learners' level of vocabulary knowledge 
ranging from complete unfamiliarity, through recognition of the word with little or some idea of its 
meaning to an accurate grasp of the word meaning and the ability to make a sentence with it with 
grammatical and semantic accuracy (Paribakht and Wesche, 1993). 
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word meaning. For those who claimed to know the word, they had to provide an 
English synonym, explanation or Chinese equivalent. Any of the 45 potential test 
items which were given accurate synonyms, explanations or translations by any 
subjects were eliminated. In other words, only items with their word meanings 
completely unknown to all the 60 subjects would be selected. Of 45 potential test 
items, 26 were chosen to be the test items. These 26 items are listed in the following 
table. 
Table 2. List of the test Items. 
1. Biddable 10. Henpecked 19. Sanguine 
2. Brusque 11. Improvident 20. Sedulous 
3. Daft 12. Indolent 21. Shrewish 
4. Dainty 13. Lavish 22. Taciturn 
5. Docile 14. Lecherous 23. Unctuous 
6. Finicky 15. Mercenary 24. Vainglorious 
7. Foolhardy 16. Meticulous 25. Volatile 
8. Frivolous 17. Niggardly 26. Voluble 
9. Grasping 18. Prodigal 
3.2.3 Task sheets 
In finding out how comprehension is related to L2 incidental word acquisition, 
2 task sheets were developed to measure subjects' comprehension of input. During 
the tasks, Group II (Negotiated Input Group) and Group III (Control Group) would 
listen to some directions and complete the 2 task sheets. They were asked to select 
the corresponding characters according to some descriptions they could hear in the 
directions. The test adjectives were embedded in those descriptions. They then put 
down the answers on Task Sheet 1 (see Appendix E3，p. 171). The correct selection 
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of characters would indicate the accurate comprehension of the adjectives. So, the 
comprehension of the test adjective meanings was operationalized as the score of 
Task Sheet 1. Furthermore, the subjects had to place the chosen character in the 
correct location of a map in Task Sheet 2 (see Appendix E4，p.172) with the help of 
the directions such as ‘the fifth guy is inside the smaller swimming pool'. The 
comprehension of the directions was operationalized as the score of Task Sheet 2. 
Only Group II and Ill's comprehension would be measured by the scores of the 
task sheets. Group Fs (Negotiated Output Group) comprehension of word meanings 
would be assessed through analysis of their output which will be discussed in a later 
section. 
3.2.4 Posttests 
The present study focuses on the mapping of word meaning onto form which is 
considered the first and principal phase in vocabulary learning (Henriksen, 1999). 
Thus, subjects' word gains in this study were determined by their ability to provide 
and recognize meanings of the test items in the posttests. 
Two posttests were administered to the subjects, with one immediately after 
the task and the other one month after it. The first posttest seeks to investigate the 
subjects' immediate word acquisition caused by the task treatments whereas the 
second one tries to examine their word retention. The two tests are in the same 
format, but items in the second one are in a different order so as to minimize the 
test-taking effect. 
The posttest is composed of two sections (see Appendix B，p. 142-145). In the 
first section, the 26 test items would be read out twice, and subjects were required to 
write down the word meanings. The second section is in the format of matching. In 
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this section, the 26 items were read out twice again, and subjects were required to 
match the word with the meaning provided. Each correct answer is given one mark. 
The total score of the posttest is 52 marks. Two sections were set in the posttest to 
increase the test validity. 
3.2.5 Questionnaire 
In order to obtain subjects' background information and find out any possible 
variables other than comprehension and negotiation, a questionnaire (see Appendix C, 
p. 146-147) was administered one month after the task. The questionnaire is divided 
into 3 sections. Subjects filled in their background information including age, year of 
attendance and AS-level English exam result in the first section. The second section 
aims at eliciting information about subjects' similarity with oral interaction tasks in 
English and their frequency of looking up words in dictionaries, jotting down the 
words, etc, when encountering new English words. This section is in the form of a 
scale ranging from ‘never’ to ‘always’. The last section includes questions about if 
the subjects encountered the tested words or word meanings after the tasks. It also 
asks subjects for comments on the tasks. 
3.3 Treatments 
The three groups received different treatments in a placement task. Group I 
(Negotiated Output Group) and Group II (Negotiated Input Group) cooperated in a 
task with negotiation allowed while Group III (Control Group) completed a normal 
listening task without negotiation. The task primarily engaged the subjects in either 
producing or comprehending the meaning of descriptions and directions, but it was 
designed in a way that their attention was drawn to the test items in order to complete 
the task. However, the task did not demand the subjects leam the test items 
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intentionally. They also had no knowledge of the two posttests in the course of the 
task. Hence, the acquisition of these items was a natural product of the task process. 
In this section, the treatments received by the three groups will be described and 
explained in detail. 
3.3.1 Treatments on Group I and II 
The purpose of the different treatments on Group I (Negotiated Output Group) 
and Group II (Negotiated Input Group) is to compare the effects of producing 
negotiated output and comprehending negotiated input on L2 incidental vocabulary 
acquisition. The 2 groups worked in dyads in a task in which Group I was required to 
produce descriptions with the test adjectives and directions for Group II to identify 
the characters in the comic strips (see Appendix E2, p. 161-170) and place them in 
the correct locations of the map. Negotiation between them was encouraged. Since 
all subjects were not familiar with the test items, Group I was expected to be 
requested by Group II to explain the items. 
The task involves 26 test adjectives. Since the cognitive effort might be too 
heavy for Group I to make descriptions and directions with all the 26 words non-stop, 
the task was split into 2 parts with 13 test items each. The subjects were given a 
5-minute break between the 2 parts. In each part, Group I was given 13 comic strips 
with 13 characters marked no. 1-13 and a map with the 13 characters marked in 
different locations (see Appendix D2 for the comic strips, p. 149-158, and Appendix 
D3 for the map, p. 159). Each comic strip depicts two scenes which help subjects 
infer the meaning of the adjectives about the character's personality trait. Group II 
was given 13 comic strips with 13 characters marked A-M, Task Sheet I for matching 
the characters and Task Sheet II for locating them (see Appendix E2 for the comic 
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strips, p. 161-170, Appendix E3 for Task Sheet 1，p. 171，and Appendix E4 for Task 
Sheet 2,p.l72). Group IPs comic strips were in a different order from Group Fs. 
First, the characters' personality traits were introduced in Chinese following 
the alphabetical order of the test adjectives. This was done to provide the subjects 
with a brief idea of what kinds of characters would appear in the comic strips. 
Besides, this could help Group I lower the difficulty of inference because all the test 
adjectives were abstract. Then, both groups were given 5 minutes to familiarize 
themselves with the comic strips and map. The comic strips read by Group I during 
this period did not include the adjectives so as to prevent any learning not triggered 
by the negotiation process. After the 5 minutes, Group I was provided with another 
set of comic strips with the test adjectives added. Each adjective was read out twice, 
and its phonetic transcription was written beside it in order to assist Group I in 
pronouncing it. Next, the task began. Group I produced descriptions using the test 
adjectives and directions whereas Group II selected the corresponding character and 
put the character in the correct place on the map in Task Sheet II. Group II could ask 
their partners in Group I to repeat or explain any unknown words especially the test 
adjectives because they were the keywords for identifying the correct characters. 
Group I was then required to explain the adjectives through comprehending the 
comic strips and inferring the word meanings (see Appendix D1 for Gp Fs 
instruction, p. 148, and Appendix El for Gp IPs instruction, p. 160). 
The whole process lasted for about 45 minutes. Each part of the interaction 
task took approximately 13 minutes. The interaction was recorded and transcribed for 
exploration of the nature of negotiation (See Appendix Fl-3 for Samples of 
Interaction, p. 173-213). Below is a sample of interaction from a pair of subjects in 
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Group I and II: 
Gp I : The 3rd person is volatile. . .volatile 
Gp II: What does it mean? 
Gp I: It means that he changes his decision all the time 
Gp II: Ok, where is he? 
Gp I : There is a library on the right hand side of Tak Tak Building and he is in 
the window in the middle 
Gp I I : In the middle 
Gp I : Yes 
(from Sample 1 in Appendix Fl) 
3.3.2 Treatment on Grout) III 
Group III (Control Group) received similar treatment as Group II (Negotiated 
Input Group) except that negotiation was not permitted during the task. In other 
words, Group III performed in a normal listening task which required them to 
identify the characters and place them in the correct locations according to a set of 
descriptions and directions. This control group served as a comparison with Group II 
to examine if input with negotiation can better facilitate incidental word gains. 
The descriptions and directions in the listening task were based on the 
interaction of one of the pairs of Group I and 11. This design aims at controlling the 
treatment on Group III for input with similar language use as Group 11. The pair 
selected was free from mistakes in identifying the characters and locations so that the 
input for Group III was ensured to be correct. Here is a sample of description and 
direction from the selected pair: 
Gp I : No. 9 the unctuous man is in the Building G 
Gp II : Which floor? 
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Gp I : The second floor, the very left window 
Gp II : The adjective? 
Gp I : Unctuous, unctuous means he always flatters people 
(from Appendix G2,p.218-213) 
Next, the interaction was modified to prepare the descriptions and directions for 
Group III. An example of the modified description and direction is: 
No. 9, the unctuous man is in the Building Q the second floor, the very left 
window. Unctuous, unctuous means he always flatters people. 
(from Appendix Gl，p. 214-217) 
Twenty-six descriptions and directions were prepared for the 26 test items (see 
Appendix G1 for the complete script in the listening task and Appendix G2 for the 
interaction selected from Group I and II). 
The task was divided into 2 parts with 13 test items each. In each part, Group 
III was administered the same materials as Group I，i.e ，13 comic strips with 13 
characters marked A-M, task sheet I for matching the characters and a map for 
locating them. 
Before the task, the researcher introduced the characters' personality traits in 
Chinese for Group III. Next, they had 5 minutes to read through the comic strips and 
the map. The researcher then read out each test adjective twice since Group II also 
listened to the words before the task started. After that, the researcher read out the 
descriptions and directions. Group III then selected the characters described and 
located them on the map. No interaction was allowed between Group III and the 
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researcher (see Appendix H for Gp Ill's instruction, p. 232). 
The treatment took 45 minutes. In order to make certain that each part of the 
listening task took 13 minutes, the researcher read out the descriptions and directions 
in a slow speed and with a long pause between each set of description and direction. 
In brief, both Group II (Negotiated Input Group) and Group III (Control Group) 
were engaged in input comprehension. They differed from each other in the 
permission to negotiate. Group I (Negotiated Output Group) and Group II were 
allowed to negotiate to complete the task. They were different in the respect of 
language production and comprehension. The different factors involved in the 
different treatment on each group are presented in the following table. 
Table 3. Factors Involved in the Treatments on the 3 Groups. 
Gp I Gp II Gp III 
(Negotiated Output Group) (Negotiated Input Group) (Control Group) 
Negotiation 
Input Comprehension y ^ ^ 
Output Production 
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The following is a flow chart on the procedures of the treatments on Group I，II and 
III in the present study. 
Figure 1. Procedures of the Treatments on the 3 Groups. 
Gp I Gp II Gp III 
(Negotiated Output Group) (Negotiated Input Group) (Control Group) 
listening to the introduction of the characters' 
personality traits in Chinese 
] r ^ r \ r 
reading through the task materials 
listening to the pronunciations of listening to the pronunciations of 
the test adjectives on the comic the test adjectives 
strips 
producing descriptions and 
directions 
I I , 
\ Listening to the descriptions and 
\ directions 
\- ~ r 
negotiating word meanings 
\ ~ 
\ identifying the characters and 
\ locating them on the map 
End of task 
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3.4 Experimental procedures 
There were 60 subjects invited to participate in the study. They were randomly 
assigned to 3 groups. The pretest was administered two weeks before the task so as 
to select the 26 test items unknown to all the subjects. Group I and II worked in a 
dyadic task. Since the subjects' interaction had to be recorded, each pair carried out 
the task individually. Concerning Group III, the 20 subjects were unable to take part 
in the task simultaneously owing to their own different schedules. They were divided 
into 5 groups, and each group performed the listening task in different time slots. The 
first post-test was given to all members of the 3 groups immediately after the task. 
The whole process of task treatment and the first post-test administration for the 
three groups took around 2 weeks. One month after the task, all the subjects were 
asked to complete the second post-test for the assessment of word retention. A 
questionnaire was also administered to them for their background information and 
further exploration. 
3.5 Methods of data analysis 
The study adopts a quantitative approach, and most of the data were fed into 
the SPSS 11.5.1 program for analysis. In order to investigate the relationship of 
comprehension and negotiation with incidental word acquisition, the comprehension, 
immediate word gain and retention of the 3 groups were measured through the use of 
task sheets and post-tests. This study also tries to explore how the nature of 
negotiation affects incidental word gains by analyzing Group I and II's negotiation. 
This section is going to give a detailed description on the means of analysis for 
fulfilling the research aim. 
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3.5.1 Relationship between comprehension and negotiation 
Long (1981) suggested negotiation could trigger better acquisition because it 
could aid comprehension and better comprehension facilitated acquisition. Before 
probing into the relationship between negotiation and word acquisition, the study 
first examined if negotiation could indeed lead to greater comprehension. 
Group II (Negotiated Input Group) and Group Ill's (Control Group) 
comprehension of test item meanings was operationalized as the scores of Task Sheet 
1. Their comprehension scores were compared using an independent sample ,-test to 
test whether negotiation in Group II helped enhance their comprehension of 
unknown L2 words. 
3.5.2 Relationship between comprehension and L2 incidental 
vocabulary acquisition 
The first hypothesis that comprehension is a significant factor in incidental 
vocabulary acquisition was tested by correlation analysis. Group Fs (Negotiated 
Output Group) comprehension of the target item meanings was assessed by their 
explanations of the items during their negotiation with Group II. One mark was given 
for each accurate explanation of item. Group II and Group Ill's comprehension of 
test item meanings was operationalized as the score of Task Sheet 1 whereas their 
comprehension of directions was operationalized as the score of Task Sheet 2. 
Regarding the subjects' immediate word gain and retention, the former one was 
measured by the post-test score and the later one was measured by the 
post-test score. A correlation analysis was carried out between the total 
comprehension scores and the post-test score in each group so as to find out the 
relationship between comprehension and immediate word acquisition. Another 
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correlation analysis was performed between the total comprehension scores and the 
post-test score in each group for examining the relationship between 
comprehension and word retention. 
3.5.3 Relationship between nesotiation and L2 incidental vocabulary 
acquisition 
The second hypothesis that input with negotiation facilitates immediate word 
gain and retention was tested using the independent sample 广-test. Two independent 
sample /-tests were carried out between Group II and Group Ill's post-test score 
and between their post-test score. The significance value was set at 0.05. The 
tests aimed at investigating if negotiation in Group II could lead to significantly 
better word acquisition performance. 
3.5.4 Relative effects of producing negotiated output and receiving 
negotiated input on L2 incidental vocabulary acquisition 
The third hypothesis that producing negotiated output could yield better word 
acquisition result than receiving negotiated input was tested by the independent 
sample Mest. Two independent sample rtests were carried out between Group I and 
Group IPs ist post-test score and between their post-test score. The significance 
value was set at 0.05. The tests aimed at examining if producing negotiated output in 
Group I could help learners acquire and retain new words better than receiving 
negotiated input in Group 11. 
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3.5.5 Relationship between the nature of negotiation and L2 incidental 
vocabulary acquisition 
The analysis focused on four aspects of the nature of negotiation: 1) length of 
the negotiated word, 2) word frequency, 3) number of clarification requests and 
confirmation checks and 4) length of definition. Correlation tests were performed 
between subjects' and post-test scores and the data of these 4 properties so as 
to find out the relationship between the nature of negotiation and incidental word 
acquisition. The justification for selecting these 4 properties and means of analysis 
will be discussed. 
3.5.5.1 Length of negotiated word form 
Length of word form refers to the number of syllables in this study. It is 
commonly assumed that monosyllabic words can be leamt more easily when 
compared with polysyllabic words. Moreover, according to Meara (1984), Chinese 
learners of English as L2 had ‘an unexpected difficulty with long words' (p. 234). 
The present study would explore if the longer target items would pose greater 
difficulty in acquiring them incidentally. 
3.5.5.2 Word frequency 
Plenty of SLA research on oral input has found that word frequency is a 
significant factor in incidental word gains (Elley, 1989; Eller, Pappas and Brown, 
1988). The greater exposure learners have to the words, the higher possibility they 
can acquire the words. Despite this, Brown (1993) failed to find a significant 
relationship between word frequency and vocabulary learning in a video program. 
The present study would seek to provide more empirical evidence on the impact of 
word frequency on incidental vocabulary learning. Since it focuses on oral 
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interaction tasks which involve both input and output, the word frequency of each 
test item that the subjects heard as well as produced was measured from Group I and 
IPs interaction. 
3.5.5.3 Number of clarification requests and confirmation checks 
Although Long's (1981) interaction hypothesis stated negotiation could 
promote language acquisition, there is still a lack of empirical evidence for the 
relationship between the extent of negotiation and acquisition. Ellis' (1995) study 
indicated that an increased amount of negotiation did not significantly lead to better 
incidental word gains. In the present study, the extent of negotiation was 
operationalized as the number of clarification requests and confirmation checks made 
by Group II in their interaction with Group 1. 
3.5.5.4 Length of explanation 
Subjects in Group I were required to explain the test item meanings in the 
process of negotiation. It may be naturally supposed that the more information about 
the word meaning learners received or produced, the better they could retain the 
word. Nonetheless, no significant influence of the length of explanation could be 
found on learners' word acquisition in Ellis' (1995) study. The present study would 
investigate the influence and the total number of words which comprised the 
definition of each test items in the negotiation was counted. Below is a sample of the 
analysis of a pair's negotiation: 
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Gp I : The 6th person is improvident 
Gp II : What is the meaning? 
Gp I : It means that he will spend money to buy a lot of things, but not very 
necessary for him, he's wasting money on things that are not really 
necessary 
Gp I I : That means even it's not useful to him, he will still buy it? 
Gp I : He buys too much and there's leftover 
Gp II : And Where's he  
(from Sample 1 in Appendix Fl) 
Table 4. Analysis of the Sample Negotiation. 
Word frequency r ~ ； . 
. ^ T A b e 1 produced by Group I  
(Words with border in the sample) 
Word frequency . i ^ 
, . . ^ TT A b e 0 produced by Group II  
(Words with double underlines in the sample) 
Number of clarification . i ^ 
^ A b e 2 requests and  
confirmation checks (Words with wave underline in the sample) 
Length of explanation . . m 
A b e 3 8 
(Words with shading in the sample) 
3.5.6 Data from the questionnaire 
One-way ANOVA comparing the three groups' 5-point scales was done to 
investigate if there were significant differences among their familiarity with oral 
interaction tasks and habits when encountering new English words. 
3.6 Summary of the chapter 
This chapter has described and explained the selection of subjects, 
instrumentation, treatments, experimental procedures and methods of data analysis of 
the present study. Subjects took a pretest and then participated in an oral interaction 
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task or a listening task. Afterwards, they were required to finish an immediate 
post-test and a one-month delayed post-test. They were also administered a 
questionnaire. Their post-test performance was analyzed to investigate the effects of 
comprehension and negotiation on L2 incidental word acquisition. Their negotiation 
was analyzed for examining the relationship between the nature of negotiation and 
the acquisition. The data from the questionnaire were used for further exploration. 




This chapter demonstrates the findings of the present study. The findings are 
presented in eight sections. The first section gives a general picture illustrating the 
subjects' input comprehension, immediate word gains and retention. The second 
section aims at showing the relationship between input comprehension and L2 
incidental vocabulary learning by examining the correlations between each group's 
comprehension scores and posttest results. Then, the third section reveals the effect 
of input with meaning negotiation on the acquisition. Comparisons between Group II 
and Ill's posttest results will be indicated. In the fourth section, in order to 
investigate the relative effectiveness of receiving negotiated input and producing 
negotiated output in incidental vocabulary acquisition, comparisons between Group I 
and IPs posttest scores will be shown. The three research hypotheses set in Chapter 2 
are then tested in the fifth section. 
After testing the hypotheses, the sixth section attempts to explore the 
relationship between the properties of negotiation and the acquisition. This is done 
by demonstrating the correlation analysis between Group I and IPs posttest scores 
and the four properties of their negotiation. In the seventh section, the three groups' 
familiarity with oral interaction tasks and learning styles when encountering new L2 
words will be compared to find out if they would be possible intervening variables in 
the study. Lastly, subjects' comments about the tasks will also be listed in the eighth 
section. 
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4.1 Subjects，input comprehension, immediate word gains and word 
retention: A general picture 
Prior to the presentation of findings for answering the research questions, this 
chapter begins with an overview of the subjects' input comprehension, immediate 
word gains and retention of the test adjectives. 
Figure 2 below illustrates the three groups' mean comprehension scores of the 
26 test item meanings: 
Figure 2. The 3 Groups' Mean Comprehension Scores of the Test Item 
Meanings. 
Mean Comprehension Scores of Test Item Meanings 
25.5 
25 — 一 
24.5 ^^^ 
24 _ —-
OQ < - - - - — — / J ) . � 
23 I I L I ! 1 1 i 
Gp I Gp II Gp III 
Gpl I GpII I GpIII  
Mean Comprehension Score 24.20 25.85 25.10 
(93%) (99.40/0) (96.50/0) 
The above figure reveals that all the three groups could attain a high level of 
comprehension of the 26 unknown English adjectives. Gp II (Negotiated Input Group) 
had the best comprehension of the adjective meanings whereas Gp Fs (Negotiated 
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Output Group) comprehension was comparatively the lowest. 
Figure 3 below shows Gp IPs (Negotiated Input Group) and Gp Ill's (Control 
Group) mean comprehension scores of directions: 
Figure 3. Gp II and Ill's Mean Comprehension Scores of Directions. 
Gp II and Gp Ill's Mean Comprehension Scores of Directions 








Gp II Gp III 
Gp II Gp III 
Mean Comprehension Score 24.55 23.85 
(94.4%) (91.70/0) 
Figure 3 above indicates Gp II obtained higher comprehension scores of the 26 
directions when compared with Gp III. 
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The three groups' posttest scores are shown in the following figure: 
Figure 4. The 3 Groups' Mean Posttest Scores. 
Mean 1st Posttest Scores  
— 
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Gp I I Gp II I Gp III 
Mean Posttest Score 17.5 16.1 5.7 
(33.7%) (31o/o) (lio/o) 
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The three groups' posttest scores are indicated in the fol lowing figure: 
Figure 5. The 3 Groups' Mean Posttest Scores. 
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Mean T^ Posttest Score 8.8 7.15 2.9 
(16.9%) (13.8%) (5.60/0) 
As illustrated in the above figures, all the three groups could immediately gain 
and retain the test adjectives and meanings to various extents. Gp I which were 
required to produce negotiated output got the highest scores in both and 
posttests. Gp II which received negotiated input ranked the second. Gp III who took 
part in the task without any negotiation had the lowest scores in both posttests. 
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4.2 Relationship between input comprehension 
and L2 incidental vocabulary acquisition 
4.2.1 Correlations between Gp rs comprehension scores of test item 
meanings and their two yosttest results 
Table 5 below presents the correlations of Gp Fs (Negotiated Output Group) 
comprehension scores of test item meanings with the and posttest scores: 
Table 5. Correlations between Gp Fs Comprehension Scores of Test Item Meanings 
and the 2 Posttest Results 
1 St Posttest (Gp I) 2nd Posttest (Gp I) 
COMPREHENSION SCORE Pearson Correlation 0.244 0.250 
Sig. (2-tailed) 0.300 0.289 
N 20 20 
As indicated in Table 5, no significant correlation (p=0.3�0.05) is found 
between Gp Fs comprehension scores of test adjective meanings and their posttest 
performance. Likewise, their comprehension scores does not significantly correlate 
with their posttest performance (p=0.289>0.05). 
4.2.2 Correlations between Gp II，s comprehension scores of test item 
meaninss and their two posttest results 
The following table indicates the correlations of Gp IPs (Negotiated Input 
Group) comprehension scores of test item meanings with the and posttest 
scores: 
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Table 6. Correlations between Gp IPs Comprehension Scores of Test Item Meanings 
and the 2 Posttest Results 
ist Posttest (Gp II) 2nd Posttest (Gp II) 
COMPREHENSION SCORE Pearson Correlation -0.143 -0.185 
OF TEST ITEM MEANINGS Sig. (2-tailed) 0.549 0.435 
N 20 20 
It is shown in Table 6 that Gp IPs comprehension of the test adjective 
meanings correlates insignificantly with their posttest performance 
(p=0.549�0.05). There is also no significant correlation between their comprehension 
and 2nd posttest scores (p=.435>0.05). 
4.2.3 Correlations between Gp Ws comprehension scores of directions 
and their two posttest results 
The correlations between Gp IPs comprehension scores of the directions given 
by Gp I and their two posttest results are illustrated in the table below: 
Table 7. Correlations between Gp IPs Comprehension Scores of Directions and the 2 
Posttest Results 
1 St Posttest (Gp II) 2nd Posttest (Gp II) 
COMPREHENSION SCORE Pearson Correlation -0.003 0.127 
OF DIRECTIONS Sig. (2-tailed) 0.990 0.594 
N 20 20 
No significant correlation can be found between Gp IPs comprehension of the 
directions provided by their partner in Gp I and their performance in the posttest 
(p=0.990>0.05). The comprehension of directions also does not significantly 
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correlate with their posttest scores (p=0.594�0.05). 
4.2.4 Correlations between Gp IIFs comprehension scores of test item 
meaninss and their two posttest results 
Table 8 below shows the correlations of Gp Ill's (Control Group) 
comprehension scores of test item meanings with their and posttest results: 
Table 8. Correlations between Gp Ill's Comprehension Scores of Test Item Meanings 
and the 2 Posttest Results 
ist Posttest (Gp III) 2nd Posttest (Gp III) 
COMPREHENSION SCORE Pearson Correlation -0.214 0.090 
OF TEST ITEM MEANINGS Sig. (2-tailed) 0.366 0.705 
N 20 20 
As illustrated in Table 8，the correlation between Gp Ill's comprehension of 
the test adjective meanings and their posttest scores does not reach statistical 
significance (/7=0.366�0.05). Their comprehension also does not correlate 
significantly with their performance in the posttest (p=0.705�0.05). 
4.2.5 Correlations between Gp IIFs comprehension scores of directions 
and their two posttest results 
The correlations of Gp Ill's comprehension scores of directions with their 
and posttest scores are presented in Table 9 below: 
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Table 9. Correlations between Gp Ill's Comprehension Scores of Directions and the 
2 Posttest Results  
ist Posttest (Gp III) 2nd Posttest (Gp III) 
COMPREHENSION SCORE Pearson Correlation -0.235 0.162 
OF DIRECTIONS Sig. (2-tailed) 0.319 0.494 
N 20 20 
The above table reveals that Gp Ill's comprehension of directions does not 
correlate significantly with their posttest performance (p=0.319�0.05). There is 
also insignificant correlation (p=0.494>0.05) between their comprehension and their 
2nd posttest results. 
4.2.6 Conclusion 
None of the three groups' comprehension scores of the test adjective meanings 
significantly correlate with the immediate posttest as well as the one-month delayed 
posttest. Similarly, the correlations between Gp II and Ill's comprehension scores of 
directions and their two posttest results do not reach statistical significance. Hence, 
these findings manifest that no interdependent relationship exists between L2 
learners' input comprehension and incidental vocabulary acquisition. In other words, 
comprehension does not necessarily lead to word acquisition. 
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4.3 Effect of input with meaning negotiation on L2 incidental 
vocabulary acquisition 
4.3.1 Comyarins Gp II and Gp IIFs comprehension scores of test item 
meaninss 
Since it is claimed that the facilitative role of meaning negotiation in 
acquisition may be due to its effect on enhancing comprehension (Long, 1981)，this 
section first examines if input with meaning negotiation indeed can lead to better 
comprehension. Therefore, a comparison between Gp II and Gp Ill's 
comprehension scores of test item meanings was made. The findings are indicated 
in the following table: 
Table 10. Independent Sample 广tests Comparing Gp II and Gp Ill's Comprehension 
Scores of Test Item Meanings 
Group N Mean df t SD Sig. 
(2-tailed) 
COMPREHENSION Gp II 20 25.85 38 -0.2361 0.48936 
OF TEST ITEM Gp III 20 25.10 1.3377 0.023 
MEANINGS  
The above table indicates that Gp II with meaning negotiation is 0.75 point 
higher than Gp III without meaning negotiation in the comprehension of test 
adjective meanings. The significance value (/7=0.023>0.05) proves that the difference 
is statistically significant. 
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4.3.2 Comparing Gp II and Gv III^s comprehension scores of 
directions 
A comparison between the two groups' comprehension scores of directions 
was also made. The result is illustrated in Table 11 below: 
Table 11. Independent Sample 广-tests Comparing Gp II and Gp Ill's Comprehension 
Scores of Directions 
Group N Mean df t SD Sig. 
(2-tailed) 
COMPREHENSION Gp II 20 24.55 38 -1.316 1.93241 
OF DIRECTIONS Gp III 20 23.85 1.38697 0.196 
In comprehending directions, Gp II outscored Gp III by 0.7 point. However, 
the independent sample Mest shows that the difference is insignificant 
(p=0.196�0.05). 
4.3.3 Comparing Gp II and Gp Ill's and posttest results 
In order to investigate if input with meaning negotiation can promote word 
acquisition, comparisons between Gp II and Gp Ill's two posttest scores are 
illustrated in Table 12 and Table 13 below: 
Table 12. Independent Sample ^-tests Comparing Gp II and Gp Ill's Posttest 
Results 
Group N Mean df t SD Sig. 
(2-tailed) 
s^t POSTTEST GpII 20 16.1 38 -4.125 10.33594 
Gp III 20 5.7 4.50847 0.000 
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Table 13. Independent Sample /-tests Comparing Gp II and Gp Ill's Posttest 
Results 
Group N Mean df t SD Sig. 
(2-tailed) 
2nd POSTTEST GpII 20 7.15 38 -2.679 6.72212 
GpIII 20 2.9 2.26878 0.011 
The above findings verify that subjects in Gp II and III could gain and retain 
some of the English adjectives under the effect of task treatments because all the test 
items were proved to be unfamiliar to them in the pretest. Hence, incidental 
acquisition of L2 adjectives could occur in tasks no matter whether there was 
meaning negotiation or not. 
Gp II obtained 10.4 points higher than Gp III in the immediate posttest and the 
difference is proved to be statistically significant (/7=0.000�0.05). One month after 
the task, Gp II also performed significantly better (/7=0.011>0.05) than Gp III in 
another posttest, and they outscored Gp III by 4.25 points. 
4.3.4 Conclusion 
In the aspect of word meaning comprehension, meaning negotiation could aid 
subjects in Gp II to have better input comprehension. In contrast, the facilitative role 
of meaning negotiation in comprehending directions is less certain, despite the 
slightly higher scores of Gp 11. 
Gp II could recognize more test adjective meanings than Gp III in both 
immediate and one-month delayed posttests, and the 广-test indicates their mean 
differences reach significant level. This can prove that meaning negotiation could 
contribute to input which can enhance incidental word acquisition in this study. 
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4.4 Relative effectiveness of receiving negotiated input 
and producing negotiated output in L2 incidental vocabulary 
acquisition 
Gp I and Gp IPs posttest results will be compared to investigate if negotiated 
output played a more facilitative role than negotiated input in subjects' incidental 
word learning. Nevertheless, this section will first demonstrate the comparison 
between Gp I and Gp Ill's posttest scores so as to examine if producing negotiated 
output per se could assist the acquisition. 
4.4.1 Comyarins Gp I and Gp IWs and posttest results 
The comparisons between Gp I and Gp IIF's posttest scores are shown in the 
tables below: 
Table 14. Independent Sample ^-test Comparing Gp I and Gp Ill's Posttest Results 
Group N Mean df t SD Sig. 
(2-tailed) 
s^t POSTTEST Gpl 20 17.5 38 -5.157 9.18523 
Gp III 20 5.7 4.50847 0.000 
Table 15. Independent Sample ？-test Comparing Gp I and Gp Ill's Posttest 
Results 
Group N Mean df t SD Sig. 
(2-tailed) 
n^d POSTTEST Gpl 20 8.8 38 -3.902 6.37099 
Gp III 20 2.9 2.26878 0.000 
The above tables illustrate that Gp I (Negotiated Output Group) significantly 
outperformed Gp III (Control Group) by 11.8 points in the posttest 
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(p二0.000<0.05). In the second posttest, Gp I performed better than Gp III by 5.9 
points. The difference again reaches statistical significance (/?=0.000<0.05). 
4.4.2 Comparing Gp I and Gp Ws V^ and posttest results 
The two posttest scores of Gp I and Gp II are compared and the results are 
summarized in Table 16 and Table 17 below: 
Table 16. Independent Sample /-test Comparing Gp I and Gp IPs Posttest Results 
Group N Mean df t SD Sig. 
(2-tailed) 
s^t POSTTEST Gpl 20 17.5 38 -0.453 9.18523 
Gp II 20 16.1 10.33594 0.653 
Table 17. Independent Sample 广-test Comparing Gp I and Gp IPs Posttest Results 
Group N Mean df t SD Sig. 
(2-tailed) 
n^d POSTTEST Gpl 20 8.8 38 -0.797 6.37099 
GpII 20 7.15 6.72212 0.431 
Tables 16 and 17 above reveal that not only could subjects acquire unknown 
English adjectives incidentally by comprehending negotiated input, they could also 
have incidental word gains by producing negotiated output. 
As shown in the above table, Gp I gained slightly higher scores when 
compared with Gp II in both immediate and one-month delayed posttests. Gp I 
outscored Gp II by 1.4 points in the posttest and by 1.65 points in the posttest. 
Nonetheless, these differences in the two groups' performance are not statistically 
significant in the posttest (p二0.653�0.05) and in the posttest (p=0.431>0.05). 
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4.4.3 Conclusion 
Gp I significantly outscores Gp III in both the immediate and one-month 
delayed posttests. This manifests that producing negotiated output was also 
conducive to gaining and retaining the test adjectives incidentally. 
There are no significant differences between Gp I and Gp IPs posttest 
performance. So, this indicates that receiving negotiated input and producing 
negotiated output did not lead to significantly different effectiveness in incidental 
acquisition of L2 adjectives in this study. 
4.5 Research hypotheses tested 
The three research hypotheses set in Chapter 2 are tested using the above 
findings in the following parts. 
4.5.1 Testins the first hypothesis 
Hypothesis I: Learners' comprehension will be a significant factor in L2 word 
acquisition and strongly correlate with the immediate word 
acquisition and retention scores. 
As illustrated in Table 5-9, all the three groups' comprehension of test item 
meanings and directions does not significantly correlate with the immediate 
acquisition and retention scores. Learners' comprehension thus was not a significant 
factor in L2 incidental word acquisition in the present study. Hypothesis I is rejected. 
4.5.2 Testins the second hypothesis 
Hypothesis II: Learners exposed to input with meaning negotiation will have 
better immediate word acquisition and retention than those exposed 
to input without meaning negotiation. 
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Tables 12 and 13 indicate that Gp II (Negotiated Input Group) obtained 
significantly higher scores than Gp III (Control Group) in both immediate and 
one-month delayed posttests. Learners who listened to input with meaning 
negotiation did have better immediate word acquisition and retention than those who 
did not. Therefore, Hypothesis II can be accepted. 
4.53 Testins the third hypothesis 
Hypothesis III: Learners producing negotiated output will perform better than 
those receiving negotiated input in word acquisition and retention. 
It can be shown in Tables 16 and 17 that no significant differences can be 
found between Gp I (Negotiated Output Group) and Gp IPs (Negotiated Input Group) 
performance in the immediate and one-month delayed posttests. Hence, the findings 
fail to verify learners producing negotiated output could perform better than those 
receiving negotiated input in incidental word acquisition. Hypothesis III is rejected. 
4.6 Relationship between the properties of meaning negotiation 
and L2 incidental vocabulary acquisition 
4.6.1 Length of the negotiated word form 
Table 18 below shows the correlations between the length of the negotiated 
words, i.e., number of syllables of the test adjectives, and the three groups' posttest 
scores: 
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Table 18. Correlations between Negotiated Word Length and the 3 Groups' 2 Posttest 
Results 
1 St Posttest 1 St Posttest Posttest Posttest 
(Gp I) (Gp II) (Gp I) (Gp II) 
WORD Pearson Correlation 0.160 -0.001 0.298 0.197 
LENGTH Sig. (2-tailed) 0.435 0.996 0.139 0.334 
N 26 26 26 26 
The findings illustrate that neither the nor the posttest results of Gp I and 
Gp II correlate significantly with the length of the negotiated words (/7>0.05). Hence, 
in this study, the length of the negotiated words did not influence subjects' immediate 
word gains and retention. 
4.6.2 Word frequency 
4.6.2.1 Word frequency produced by Gp I and Gp II 
The effect of the frequency that Gp I and Gp II produced the test adjectives on 
their incidental acquisition is examined by the correlations between the frequency 
and their two posttest scores. The correlations are presented in the table below: 
Table 19. Correlations between the Word Frequency Produced by Gp I and Gp II and 
Their 2 Posttest Results 
1 St Posttest 1 St Posttest Posttest Posttest 
(Gp I) (Gp II) (Gp I) (Gp II) 
WORD Pearson Correlation 0.312 -0.023 0.208 0.130 
FREQUENCY Sig. (2-tailed) 0.180 0.923 0.379 0.584 
N 20 20 20 20 
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As indicated in Table 19，all P values are over 0.05. This serves to show there 
are no significant correlations between the word frequency produced by Gp I and Gp 
II and their two posttest scores. That is to say, the number of times the subjects read 
out the test adjectives was not a significant factor in their incidental word acquisition. 
4.6.2.2 Word frequency heard by Gp I and Gp II 
The following table shows the correlations between the word frequency heard 
by Gp I and Gp II and their two posttest scores: 
Table 20. Correlations between the Word Frequency Heard by Gp I and Gp II and 
Their Two Posttest Performance 
1 St Posttest 1 St Posttest Posttest Posttest 
(Gp I) (Gp II) (Gp I) (Gp II) 
WORD Pearson Correlation 0.033 0.417 0.187 0.382 
FREQUENCY Sig. (2-tailed) 0.890 0.067 0.430 0.097 
N 20 20 20 20 
No significant correlations can be found between the word frequency heard by 
Gp I and Gp II and their two posttest scores (p>0.05). These findings manifest that 
subjects' incidental word acquisition did not depend on the number of times they 
heard the test adjectives. 
4.63 Number of clarification requests and confirmation checks 
In order to find out if the extent the subjects negotiated had any effects on their 
acquisition, a correlation analysis between Gp I and Gp IPs number of clarification 
requests and confirmation checks and their two posttest scores is done. The results 
are shown in the table below: 
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Table 21. Correlations between the Number of Clarification Requests and 
Confirmation Checks and Gp I and Gp IPs 2 Posttest Results 
1 St Posttest 1 St Posttest Posttest Posttesi 
(Gp I) (Gp II) (Gp I) (Gp II) 
NO. OF CLARIFICATION Pearson Correlation 0 .293 0 .181 0 .438 0 .243 
REQUESTS AND Sig. (2-tailed) 0.211 0.446 0.054 0.303 
CONFIRMATION N 20 2 0 20 20 
CHECKS 
Table 21 indicates that the correlations between Gp I and Gp IPs number of 
clarification requests and confirmation checks and their two posttest scores are 
insignificant with allp values over 0.05. Therefore, the extent the subjects negotiated 
the word meanings did not have any mutual relationship with their incidental word 
acquisition. 
4.6.4 Length of explanation 
This part investigates the relationship between the number of words Gp I 
explained the test adjectives and Gp IPs and their own acquisition by showing the 
correlations between the length of explanation and their two posttest scores. Results 
are illustrated below: . 
Table 22. Correlations between the Length of Explanation and Gp I and Gp IPs 2 
Posttest Results 
1 St Posttest 1 St Posttest Posttest Posttest 
(Gp I) (Gp II) (Gp I) (Gp II) 
LENGTH OF Pearson Correlation -0.486* -0.240 -0.504* -0.241 
EXPLANATION Sig. (2-tailed) 0.030 0.309 0.023 0.306 
N 20 20 20 20 
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As shown in the above table, the length of explanation significantly and 
negatively correlates with Gp Fs immediate posttest (p=0.03<0.05) and their 
one-month delayed posttest (/?=0.023<0.05). However, no significant correlations can 
be found between the length of definition and Gp II's two posttest scores 
(p=0.309�0.05 and;?=0.306�0.05). These results reveal that how long the subjects 
explained the test adjective meanings during negotiation only affected the word 
acquisition of those who produced the explanation. The more words they used to 
explain the adjectives, the fewer word meanings they could gain and retain. In 
contrast, the length of explanations had no significant effect on subjects who simply 
listened to the explanations. 
4.6.5 Conclusion 
Among the four properties of meaning negotiation investigated, only the length 
of explanation has significantly strong correlation with Gp Fs two posttest scores. 
Other properties including negotiated word length, word frequency produced, word 
frequency heard and number of clarification requests and confirmation checks are 
found to correlate insignificantly with Gp I and Gp IPs two posttest results. 
Furthermore, the length of definition also has no significant correlations with Gp IPs 
posttest performance. These findings manifest that the length of explanation could 
predict the incidental word acquisition of subjects who provided the word definitions 
in the course of meaning negotiation. 
4.7 Subjects，familiarity with oral interaction tasks and learning 
styles when encountering new L2 words 
So as to investigate if there were factors other than the task treatment effects 
affecting the study results, a questionnaire was administered to subjects after the 
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posttest. The questionnaire required the subjects to report their frequency of doing 
what are described in the following statements on a 5-point scale {l=Never, 2=Rarely, 
3=Sometimes, 4=0ften and 5= Always): 
1. I participate in oral interaction tasks in English learning. 
2. When I encounter new English words, I will jot them down. 
3. When I encounter new English words, I will ask others for their meanings. 
4. When I encounter new English words, I will look them up in a dictionary. 
5. When I encounter new English words, I will try to remember their 
pronunciations and meanings intentionally. 
The three groups' mean reported frequencies of the five statements are 
compared using one-way ANOVA and the results are illustrated in Table 21 below: 
Table 23. One-way ANOVA comparing the 3 groups' reported frequencies of the 5 
statements 
Group N Mean SD df F Sig. 
STATEMENT 1 Gp I 20 3.05 0.88704 2 
GpII 20 3.50 1.00000 57 
Gp III 20 3.25 0.78640 59 1.268 0.289 
STATEMENT 2 Gp I 20 2.85 0.67082 2 
GpII 20 3.05 0.75915 57 
GpIII 20 2.85 0.48936 59 0.632 0.535 
STATEMENT 3 Gp I 20 3.05 0.60481 2 
GpII 20 2.90 0.91191 57 
GpIII 20 2.80 0.95145 59 0.452 0.639 
STATEMENT 4 Gp I 20 3.80 0.76777 2 
GpII 20 3.80 0.69585 57 
GpIII 20 3.65 0.81273 59 0.259 0.772 
STATEMENT 5 Gp I 20 3.40 0.75394 2 
GpII 20 3.20 1.10501 57 
GpIII 20 3.20 1.05631 59 0.275 0.760 
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Table 23 above illustrates that the three groups' mean reported frequencies on 
each statement are very close. All the p values in the analyses of the five statements 
are over 0.05. This indicates that the slight differences in the three groups' familiarity 
with oral interaction tasks and learning styles when encountering new L2 words are 
not statistically significant. Since the subjects' familiarity as well as learning styles is 
similar, they are not considered possible variables intervening subjects' acquisition 
performance in this study. 
4.8 Subjects，comments on the tasks 
Besides reporting their familiarity with oral interaction tasks and learning 
styles, subjects were also invited to express their opinions on the tasks. Their 
comments are summarized and listed in the following table: 
Table 24. Subjects' comments on the oral interaction task or listening task. 
G ^ Gp II Gp III 
(Negotiated Output Group) (Negotiated Input Group) (Control Group) 
• Interesting. • Interesting. • Interesting 
• I love the interaction with my • Creative. • There were too many 
partner. • I did not feel any pressure of adjectives and they were 
• The test result may depend on being a subject in an difficult. 
the relationship between my experiment. • I can remember words at the 
partner and me. • It would be nice to have this beginning of the task. But after 
• I can remember the meanings kind of task in the lesson. being familiar with the task, I 
well, but I simply cannot match • The words are too difficult. did not pay attention to the 
them with the corresponding • I think the task cannot help me words and so I cannot 
word sounds in the test. remember the words. remember them. 
• There were too many new • If I am instructed to pay 
words. attention to the difficult 
adjectives before the task, I 
will surely remember more as I 
will pay more attention to it 
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4.9 Summary of the chapter 
The analyses of data have revealed the roles of comprehension and negotiation in 
learners' incidental word learning in the present study. Regarding input 
comprehension, the findings have shown that it did not have any correlation with 
learners' incidental word gains and retention. It has been proved that meaning 
negotiation did enhance learners' comprehension. Besides, it could also facilitate 
their incidental word acquisition. When comparing the performance of Gp 
I(Negotiated Output Group) and Gp II (Negotiated Input Group), the results have 
indicated that producing negotiated output and receiving negotiated input did not 
contribute to significantly different effects on learners' incidental word gains and 
retention. 
The present study has also investigated the relationship between four 
properties of meaning negotiation and word acquisition. The correlation analyses 
have shown that the length of explanation significantly and negatively correlated 
with the acquisition of learners who produced the explanations. Furthermore, data 
from the questionnaire have proved learners' familiarity with oral interaction tasks 
and learning styles when encountering new L2 words were not intervening variables 
in this study. Lastly, a list of the various comments given by the three groups on the 
tasks was shown. 
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Chapter 5 
DISCUSSION OF RESEACH FINDINGS 
In this chapter, the research findings of the present study will be discussed 
against some current SLA claims introduced in the literature review. This chapter is 
divided into four sections with reference to the research questions set in Chapter 2. 
First, it will discuss if input comprehension necessarily led to L2 incidental word 
acquisition. Second, it will explore if negotiated input could facilitate the acquisition. 
The third section will be concerned with the role of negotiated output in the 
acquisition. In the last section, the relationship between the four properties of 
meaning negotiation and learners' incidental word learning performance will be 
discussed. 
5.1 Role of input comprehension in L2 incidental vocabulary 
acquisition 
The data in the present research have shed some light on the relationship 
between input comprehension and L2 incidental word learning. This section begins 
with an overview of the subjects' comprehension, incidental word learning 
performance and their relationship. The comprehension discussed primarily focuses 
on the subjects' understanding of the test adjective meanings, and their 
comprehension of directions is not discussed in this section. After this part, this 
section attempts to discuss and explain the research findings concerning the 
relationship between comprehension of the adjective meanings and the acquisition. 
75 
5.1.1 Subjects，comprehension of test adjective meanings and 
incidental vocabulary acquisition 
Prior to the tasks, the subjects were unfamiliar with all the test items. All the 
three groups gained access to the adjective meanings through various means. Gp I 
(Negotiated Output Group) grasped the meanings by inferring from the comic strips. 
Gp II (Negotiated Input Group) also read the comic strips to infer the characters' 
personality traits, i.e., the meanings of the adjectives. Apart from this, they were 
provided with the adjective meanings by Gp 1. They could also negotiate the 
meanings with Gp I if the meanings were unclear. The control group (Gp III) 
comprehended the meanings through two means. First, they could infer the meanings 
from the comic strips. Second, they could listen to the meanings during the task. 
Among the three groups, Gp I ranked the lowest while Gp II ranked the highest 
in comprehension scores [cf. 4.1]. This maybe explained by the difference in their 
number of means of access to the word meanings. Gp I had the fewest ways to 
understand the meanings, so this might lead to their weakest comprehension among 
the groups. In contrast, Gp II had the best comprehension probably owing to the 
greater number of ways to access the meanings. 
Although the three groups obtained different comprehension scores, all of 
them achieved a high level of word meaning comprehension. The research data have 
shown that they could comprehend 93%-96.5% of the twenty-six test adjectives. 
Nonetheless, this high level of comprehension did not guarantee a high level of word 
gains and retention in this study. The subjects could only immediately gain 11-33.7% 
of the adjectives as indicated in the posttest scores and retain 5.6-16.9% as 
revealed from the posttest scores [cf. 4.1]. Apparently, not all the new adjectives 
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comprehended could be acquired by the subjects. Furthermore, the data analysis has 
illustrated that no significant correlations exist between comprehension and word 
gains and retention [cf. 4.2]. Hence, the results suggest there was no causal 
relationship between input comprehension and incidental word learning in this study. 
5.1.2 The different cosnitive processins involved in comprehension and 
word acauisition 
Undoubtedly, L2 acquisition, especially in the area of vocabulary, is 
input-dependent (VanPatten, 2004). We would not know how to use an L2 word if we 
have never encountered it. However, simply receiving the input is inadequate. Input 
comprehension is also necessary for vocabulary acquisition. As stated in Krashen's 
Input Hypothesis (Krashen, 1980; 1982), in order to acquire a new L2 linguistic 
element, input with that element must be comprehended. In this study, test adjectives 
which were not comprehended were indeed not gained and retained by the subjects. 
Nonetheless, the insignificant correlations between the subjects' comprehension and 
word learning suggest input comprehension might not be enough to trigger the 
acquisition despite its necessary role. Input comprehension did not necessarily result 
in word acquisition. 
This finding may be explained by Swain's (1985), Sharwood Smith's (1986) 
and Faerch and Kasper's (1986) argument that the cognitive processing involved in 
comprehension and that involved in acquisition are not identical. During 
comprehension of a word, input including the word form and explanation or some 
contextual cues is processed in the working memory. After the meaning is 
successfully decoded from the input processing, the word form-meaning connection 
occurs in the working memory. Regarding word acquisition, not only does it require 
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the form-meaning connection to be established in the working memory, but the 
connection also needs to be accommodated into learners' long-term memory. 
Accommodation refers to the process which incorporates partially or completely the 
form-meaning connections into the developing L2 system in the long-term memory 
(VanPattem, 2004). Without the accommodation, the connections will fade in the 
working memory and thus will not be acquired. In other words, the form-meaning 
connections of almost all the twenty-six test adjectives might indeed occur in the 
subjects' working memory because almost all of them could be comprehended 
successfully. However, only part of those form-meaning connections was 
accommodated into the subjects' developing L2 system. The rest simply disappeared 
from their working memory. 
Therefore, comprehension of L2 word meanings does not promise the gains and 
retention of the L2 words. Comprehension is not equivalent to acquisition. It may be 
only part of the processing leading to the acquisition. In this study, the two 
experimental groups engaging in meaning negotiation had higher word acquisition 
scores than the control group. Thus, it seems that negotiation might help trigger the 
other processes such as accommodation so that acquisition could occur. The 
following sections will discuss the role of meaning negotiation in incidental word 
acquisition in greater details. 
5.2 Role of meaning negotiation in L2 incidental vocabulary 
acquisition 
Meaning negotiation involves both input and output. This section will first 
discuss the effect of receiving negotiated input on subjects' incidental word learning. 
Then it will discuss how producing negotiated output could affect their incidental 
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word gains and retention. 
5.2.1 Effect of negotiated input on L2 incidental vocabulary 
acquisition 
In the posttest administered immediately after the task, Gp II (Negotiated Input 
Group) outscored Gp III (Control Group) significantly by 10.4 points. One month 
later, Gp II again performed significantly better than Gp III by 4.25 points in the 
word retention test [cf. 4.3.3]. In fact, the previous chapter has indicated incidental 
word learning could occur in both groups no matter whether there was negotiation or 
not. Hence, unlike comprehension, negotiation was not definitely necessary for 
acquisition to take place. However, Gp IPs significantly higher posttest scores 
suggest that negotiated input might play a facilitative role in subjects' incidental 
word learning. So, what factors in the input with meaning negotiation could 
contribute to this facilitative effect? The next section will try to answer this question. 
5.2.1.1 Subjects，meaning negotiation and comprehension 
As proposed by Long (1981), meaning negotiation can promote the acquisition 
of new L2 forms. This significance is achieved partly because negotiation can assist 
comprehension and comprehension is necessary for acquisition. Negotiation allows 
learners to solve any incomprehensibility systematically (Ellis, Tanaka & Yamazaki， 
1994). They can control their input according to their individual need (Loschky, 
1994). The problematic L2 forms and meanings can also be made more transparent 
through repetition, elaboration and simplification of input (Nobuyoshi & Ellis，1992). 
Indeed, Gp II with meaning negotiation comprehended the test items significantly 
better than Gp III without any negotiation [cf. 4.3.1]. Gp II obtained 0.75 point 
higher than Gp III in comprehension scores. These data demonstrate that meaning 
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negotiation could aid learners' comprehension. 
Nevertheless, in the previous discussion on the insignificant correlations 
between comprehension and word acquisition [cf. 5.1], it was suggested that 
comprehension does not necessarily result in the acquisition since comprehension 
alone is inadequate. Therefore, it was probably not the enhanced comprehension 
which facilitated the incidental word learning in Gp 11. There might be some other 
factors in meaning negotiation which helped trigger the other cognitive processes 
involved in acquisition. 
5.2.1.2 Noticing raised by meaning negotiation 
Gp II's subjects performed significantly better in immediate word gains and 
retention probably because meaning negotiation raised their noticing of the test 
adjectives in input. Noticing is defined as the focal awareness of an L2 element 
(Schmidt, 1990). Selective attention is held on that element to incorporate it in long-
term memory (Macaro, 2003). Schmidt (1990 & 1993) claimed that noticing was 
essential for converting input into intake. The increased noticing in Gp II thus might 
lead to the more effective incidental word learning. 
Both Gp II and Gp III were required to select the corresponding characters and 
place them in the correct locations in the tasks. Although their task goal was the same, 
the amount of noticing induced by the task demand in these two groups was different. 
The Control Group (Gp III) was engaged in a normal listening task. They chose the 
characters and located them according to the instructions. Every instruction followed 
a similar pattern. The test adjective which described the character's personality was 
mentioned first. Then the explanation of the adjective meaning must be provided 
following the utterance of the adjective. Hence, the test adjective form, i.e., the 
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pronunciation, was not crucial in completing the task goal. Learners in Gp III only 
needed to pay attention to the explanation parts and they could already select the 
corresponding characters. For instance, in the fifth instruction, they could hear ‘the 
indolent man is at the tennis court again. . . . The meaning is lazy' (see Appendix Gl, 
p. 214-217). Simply by attending to ‘the meaning is lazy,' they could already figure 
out which character was being referred to. The adjective ‘indolent’ thus could be 
ignored. 
Learners tend not to selectively attend to and notice forms which are 
communicatively redundant in input (Robinson, 1995). Hence, subjects in Gp III 
might not pay selective attention to the test adjective forms owing to the redundant 
role of these forms in the listening instructions. This explanation can be supported by 
the comments given by some Gp III subjects in the questionnaire. One learner 
claimed that she could retain better the test adjectives at the very beginning of the 
task. However, once she got familiarized with the task format, she did not pay 
attention to the test adjectives. So she could not match the adjective sounds with the 
meanings accurately in the posttests. Another learner also stated, 'if I am instructed 
to pay attention to the difficult adjectives before the task, I will surely remember 
more as I will pay more attention to it.，Thus, they did realize that their poor word 
gains and retention performance might be due to their lack of attention to the 
adjectives during the task. We can see that learners in Gp III might have little 
noticing of the test adjective forms. Despite their attention to the word meanings, 
form-meaning connections could hardly be established in their developing L2 system 
without adequate attention to the word forms. 
Compared with Gp III，greater noticing of the test adjectives was aroused in 
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Gp II. In the course of the task, Gp II had to listen to the descriptions and directions 
given by their partner in Gp I. Since the test adjectives embedded in the directions 
were unknown to Gp II, these unfamiliar lexical items would cause communication 
breakdown. Gp IPs attention would then be drawn to these problematic words. So as 
to select the correct character through comprehending their partner's description, Gp 
II had to initiate meaning negotiation of the test adjective. Otherwise, they would fail 
to complete the task goal. Some subjects would make clarification requests by 
incorporating the test adjectives in questions such as ‘what is the meaning of 
biddable' (see Appendix F3, p.204-213) or 'indolent. What is indolent' (see appendix 
F2, p. 189-203). Hence, more attention might be selectively allocated to the 
pronunciation of the test adjectives so that they could read them out in the 
clarification requests. The meaning negotiation required by the task design increased 
Gp IPs noticing of the test adjective forms. Furthermore, in selecting the characters, 
the subjects also attended to Gp Fs explanation, i.e., meanings of the test adjectives. 
In other words, both word forms and meanings were noticed and the establishment of 
their connection in the subjects' developing L2 system was facilitated. 
For word gains and retention to occur, word form-meaning connections must 
be formed and strengthened in our long-term memory. This establishment of 
connections requires noticing of both word forms and meanings. Both Gp II and Gp 
III did pay selective attention to the word meanings in order to finish the tasks. 
However, the task demand in Gp III might not be able to induce enough noticing of 
the test adjective forms. The subjects might even ignore the forms. In contrast, the 
meaning negotiation in Gp II could lead to greater noticing of the forms. Therefore, 
the form-meaning connections could be built more effectively in Gp IPs developing 
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L2 system and this might contribute to their better incidental word learning. 
5.2.2 Role of negotiated output in L2 incidental vocabulary acquisition 
Besides comprehending negotiated input, producing negotiated output could 
also facilitate incidental word learning. This can be shown by the superior posttest 
results of Gp I (Negotiated Output Group) over Gp III (Control Group) [cf. 4.4. T. 
The research data indicate that Gp I and Gp II could gain 33.7% and 31 % and retain 
16.9% and 13.8% of the target adjectives after the tasks [cf.4.1]. The differences 
between these two groups' performance are statistically insignificant [cf. 4.4.2]. That 
is to say, both negotiated output and input led to similar facilitative effects on 
incidental word learning. This section will first discuss how producing negotiated 
output could aid incidental word gains and retention. Then, it will try to explain why 
negotiated output could not result in significantly better learning than negotiated 
input as hypothesized. 
5.2.2.1 Noticing raised by negotiated output 
The task treatment received by Gp I raised their noticing of both the test 
adjective meanings and forms. During the meaning negotiation, Gp I had to explain 
the meanings of the problematic words, i.e., the test adjectives. Therefore, selective 
attention must be drawn to the adjective meanings. Moreover, the task demand 
required Gp I to attend to the adjective forms as well. In the task, they were required 
to help Gp II select the corresponding characters by producing descriptions 
embedded with the test adjectives. Since these adjectives had been unfamiliar to 
them, they had to pay special attention to their pronunciations in order to read them 
out. This was done by noticing the phonetic transcriptions on the comic strips and 
retrieving the memory of word sounds produced by the researcher before the task 
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began. Hence, the meaning negotiation prompted them to attend to the means of 
expression, i.e., the pronunciations. When Gp I were constructing the descriptions, 
form-meaning connections occurred in their working memory. The noticing of forms 
and meanings might be able to help them convert these inputs from the working 
memory into intake in long-term memory. 
As discussed in the previous section, Gp IPs noticing of the test adjective form 
was raised when these adjectives led to communication breakdown or also when Gp 
II produced the adjectives in their clarification requests. In selecting the correct 
characters, they also attended selectively to the adjective meanings. In other words, 
both Gp I and Gp IPs noticing of word forms and meanings was aroused during the 
tasks. Thus both negotiated output in Gp I and negotiated input in Gp II could 
promote L2 incidental word acquisition. However, compared to Gp II, Gp I 
processed the test adjective meanings more deeply since they needed to explain and 
clarify the word meanings for Gp 11. Greater depth of processing is conducive to 
retention [cf. 2.4.2]. So, the deeper processing of word meanings should have helped 
Gp I gain and retain more test items. In spite of this assumption, the research findings 
have revealed that Gp I did not outperform Gp II in the two posttests. The following 
part will discuss why producing negotiated output failed to aid incidental word 
learning more effectively than receiving negotiated input. 
5.2.2.2 Failure to strengthen the form-meaning link 
The majority of current research has manifested that recall or retention is 
determined by the processing activities learners are engaged in when performing 
tasks (Eysenck, 1982). Deeper levels of processing or analysis of the linguistic items 
can leave stronger and longer lasting memory traces in our brain (Craik & Lockhart, 
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1972). Craik and Lockart (1972) postulated that processing the meanings of new 
words occurs at a rather deep level. In Gp I, subjects were required to process the test 
adjective meanings in explaining and clarifying the meanings for Gp II. This deeper 
level of meaning processing should have led to Gp Fs better gains and retention than 
Gp 11. Nonetheless, the two groups' differences of performance did not reach 
statistical significance. That is to say, processing the adjective meanings for 
explanation and clarification did not have the facilitative effect on L2 incidental word 
acquisition as hypothesized in this study. Is it because this kind of processing activity 
did not take place at the level of processing deep enough to affect acquisition? 
In the present study, the correlations between the length of explanation, i.e., 
number of words Gp I used to explain and clarify the test adjectives and the two 
posttest scores were examined. The length of explanation can reflect the difficulty in 
explaining the word. The more difficult the adjective was to explain, the more words 
the learners would probably use in their explanation and clarification. Greater 
difficulty can be assumed to lead to deeper processing of the adjective meanings. The 
research findings have indicated that the length of explanation correlated 
significantly and negatively with the two posttest scores [cf. 4.6.5]. In other words, 
the processing of the adjective meanings did have effects on the learners' word gains 
and retention. Thus, the postulation that Gp Fs processing of the adjective meanings 
was not deep enough to affect subjects' word learning can be rejected. In the next 
part, anther possible reason will be explored to see if it might cause the failure to 
facilitate Gp Fs word acquisition. The negative correlations between the length of 
definition and posttest results will be discussed in greater details in Section 5.3.4. 
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The treatment on Gp I was unable to trigger more effective incidental word 
gains and retention possibly because it did not help strengthen the link between the 
test adjective form and meaning. In the questionnaire, some subjects in Gp I 
commented they could remember the adjective meanings very well, but they could 
not associate the correct word sounds with the meanings [cf. 4.8]. This may tell us 
that Gp Fs deeper processing of the test adjectives during explanation and 
clarification did assist retention. However, it is the retention of the meanings rather 
than the retention of which word sounds represent which meanings. In L2 vocabulary 
acquisition, not only are the word forms and meanings important, but the link 
between them is also essential. This is why onomatopoeic words can be easier to 
acquire (Ellis, 1995). The high degree of correlation between their sounds and 
meanings such as ‘knock’ renders a strong link between word forms and meanings. 
Hence, it is easier to activate the meaning when hearing the word sound and vice 
versa. Furthermore, Nation (2001) suggested retrieval is conducive to vocabulary 
learning since each retrieval of a word can strengthen the path linking its form and 
meaning. Therefore, a strong link connecting the word form and meaning plays a 
significant role in learning vocabulary. 
The explanation and clarification of test adjectives pushed Gp I to dwell on the 
adjective meanings. This deeper processing could contribute to stronger and longer 
lasting memory traces of the meanings. However, the task demand did not require the 
subjects to process and analyze the link between the adjective pronunciation and its 
meaning. So this did not produce a stronger word form-meaning link. Without this 
stronger link, subjects would not retrieve the meanings more effectively when 
86 
hearing the word sounds in the posttests. Therefore, even though the deeper 
processing of meanings allowed Gp I to retain the meaning part better, they did not 
gain and retain the test adjectives significantly better than Gp II. 
5.3 Properties of meaning negotiation and L2 incidental vocabulary 
acquisition 
The relationship between the subjects' incidental word learning and the four 
properties of negotiation was investigated. These four properties include negotiated 
word length, frequency, number of clarification requests and confirmation checks 
and length of explanation. The research data have indicated that none of these 
properties except length of explanation correlated significantly with the subjects' 
word gains and retention [cf.4.6]. This section attempts to explain and discuss these 
findings. 
5.3.1 Lensth of nesotiated word form 
Length of negotiated word form refers to the number of syllables in the 
negotiated words, i.e., the test adjectives. Assumedly, polysyllabic words are more 
difficult to leam and remember than monosyllabic words. Therefore, it was expected 
the number of syllables in the test adjectives would affect subjects' incidental 
learning of these words. However, the research findings revealed that there were no 
significant correlations between the word length and the subjects' word gains and 
retention[cf. 4.6.1]. Nineteen of the subjects in Gp I and Gp II could match ‘daft’ 
with the correct meaning in the posttest and only 5 could do so in the one-month 
delayed posttest although it is a monosyllabic word. In contrast, ‘lecherous，which is 
a 3-syllable word could be gained by 20 and retained by 17 of Gp I and Gp IPs 
subjects. 
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This finding suggests that the length of word form could not predict learners' 
incidental word learning performance in this study. After a further examination, it 
was found that learners' incidental acquisition might be related to the prominence of 
the negotiated word meanings. The more special the word meaning was, the greater 
learners' attention the word aroused and the more easily learners might gain and 
retain it. For instance, 'henpecked' and 'lecherous' are adjectives generally used to 
describe males' frailties. It was observed that many subjects laughed when knowing 
the word meanings and they appeared interested in the words. Although the 
adjectives are polysyllabic words, they belong to the top few words which could be 
best gained and retained by the subjects. The meaning of ‘daft’ is comparatively less 
prominent as ‘being stupid' is commonly applied to people and it is not only 
restricted to males. Subjects might pay less attention to it and it was thus more 
difficult to acquire incidentally. Therefore, the prominence of word meaning may be 
able to predict learners L2 incidental word acquisition. Nonetheless, this is only a 
suggestion derived from the present research finding and observation. Further 
research is needed on the relationship between meaning prominence and incidental 
word acquisition. 
5.3.2 Word frequency 
The present study investigated both the word frequency heard and produced by 
learners in Gp I and Gp II. Word frequency is widely regarded as a very important 
factor in L2 learning. However, the present research findings did not support this 
claim� 
5.3.2.1 Word frequency heard by subjects 
Plenty of research has shown that the number of encounters with the new word 
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is a factor determining learners' acquisition (Kachru, 1990; Beck, McKeown & 
Omanson, 1987; Elley, 1989; Eller, Pappas & Brown，1988). As suggested by the 
available research, six or seven encounters is minimum for acquisition of the word to 
occur (Ellis, 1995). Despite this, this study has found that the number of encounters 
with the test adjectives did not correlate significantly with Gp IPs word gains and 
retention [cf. 4.6.3]. The maximum number of encounters was 7 whereas the 
minimum number was 1. For words such as ‘lecherous’，two subjects who heard it 
one time only could gain and retain it in the posttest but the one who heard seven 
times of the word failed to do so. So, the frequency of encounters may not predict 
learners' incidental word acquisition. It may also be intertwined with a number of 
other factors to determine incidental word learning. This supports what Krashen 
(1984) proposed that frequency of occurrence alone is insufficient if other factors 
such as affective impact and communicative value are not in a positive direction. 
5.3.2.2 Word frequency produced by subjects 
Krashen (1984) suggested occasions for rehearsal are necessary for L2 
acquisition since it can strengthen memory. It is also reasonable to suppose the more 
learners produce the word, the more effectively learners can retain it. However, the 
present research findings have indicated that the number of times the subjects 
produced the test adjectives did not significantly correlate with their posttest scores 
[cf. 4.6.2]. It is also found that subjects could gain and retain the words even if they 
did not read out the words during the task. For example, in Gp II, nine out of fifteen 
subjects who did not produce the adjective ‘voluble’ could gain the word in the 
posttest. One month later, three of them could still remember its word meaning. 
Therefore, the number of times learners produce a word may not be able to predict 
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their incidental acquisition. Moreover, words can be acquired incidentally without 
producing them. 
5.3.3 Number of clarification requests and confirmation checks 
The number of clarification requests and confirmation checks was a measure 
of the extent of meaning negotiation in this study. Its effects on both Gp I and Gp II 
were examined. Regarding the Negotiated Output Group (Gp I), increased number of 
clarification requests and confirmation checks was expected to cause better 
incidental learning. This was because this might push learners to process the test 
adjective more deeply so as to explain and clarify them for their partner in Gp 11. The 
deeper processing might enhance the acquisition. Besides, the greater extent of 
meaning negotiation was also expected to facilitate the Negotiated Input Group's (Gp 
II) incidental learning. It is suggested that more heavily modified interaction can 
improve the quality of input and thus aid acquisition (Krashen, 1982; Long, 1983). 
However, the research findings do not support these assumptions. No 
significant correlations were found between the number of clarification requests and 
confirmation checks [cf. 4.6.4]. During their meaning negotiation, they only made 
one to four or even no clarification requests and confirmation checks. This small 
number might fail to lead to contrastive learning performance and thus cannot 
produce significant correlations. 
5.3.4 Lensth of explanation 
Length of explanation refers to the number of words Gp I used to explain and 
clarify the test adjective. The greater number of words used may imply a greater 
difficulty in explaining and clarifying the adjective and thus deeper processing of the 
word meaning. So it was expected that the length of explanation would positively 
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correlate with Gp Fs incidental word gains and retention. Nonetheless, the research 
findings contradict it. The number of words negatively and significantly correlated 
with the two posttest scores [cf. 4.6.5]. In other words, not only did longer 
explanation fail to assist acquisition, but it might also hinder acquisition. The longer 
the explanation was, the more difficult Gp Fs subjects could gain and retain the 
adjective. 
Longer explanation impeded Gp Fs incidental word learning possibly because 
it took up more working memory capacity and resulted in the rapid fading of the 
adjectives' pronunciation in subjects' memory. When subjects in Gp I were 
producing a description for Gp II to select the character, the pronunciation and 
meaning of the test adjective occurred in their working memory. The longer the 
subjects were required to explain and clarify the word, the more cognitive effort 
might be needed to process its meaning. Nonetheless, working memory is 
capacity-limited. When greater processing capacity is required, the space left for 
storage will be reduced in the working memory (Carroll, 1999). The stored 
information would decay rapidly. If the explanation was too long, it might need 
greater processing demand and occupy more working memory capacity. The 
pronunciation of the adjective might fade before it was incorporated in the subjects' 
long-term memory for acquisition. Below is an example of Gp I and Gp IPs 
interaction with long explanation of the test adjective: 
Gp I: No. 10 is again on a table . … A n d this boy is very ni. . . . nig . … 
niggardly. 
Gp II: What do you mean by niggardly? 
Gp I: Very. . . . very. . . . very, when others ask for his help much more than he 
can really do. And he is very, he does not want to share with others what 
he has. 
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Gp II: For example? 
Gp I: For example, when he has a lot of food to eat and there's a hungry girl. 
And he does not want to help her even though he has many food to eat. 
In order to help his partner in Gp II to comprehend the word ‘niggardly,, the subject 
had to dwell on its meaning and plan how to use other simpler words to explain it. 
He even clarified it later by describing the comic strip. During this process, the word 
form ‘niggardly’ might decay in his working memory and he failed to retain it. 
Therefore, the form-meaning connection might not be established in his long-term 
memory. In other words, long explanation and clarification might hinder the 
incidental word learning of learners who produce negotiated output. 
5.4 Summary of the chapter 
The discussion of findings in this study has allowed us to gain better insight 
into the role of comprehension and negotiation in L2 incidental word learning from 
oral interaction tasks. 
Concerning the role of comprehension, it was found that comprehension of 
unfamiliar L2 word meanings may not guarantee the incidental acquisition of the 
words. This is because the cognitive processing involved in comprehension is not 
equivalent to that in acquisition. 
As suggested by Long's interaction hypothesis, meaning negotiation could lead 
to input which facilitated incidental word learning. However, the discussion suggests 
that it was the increased noticing rather than the enhanced comprehension which 
triggered this facilitative effect. 
The hypothesis that producing negotiated output could better facilitate 
learners' incidental vocabulary acquisition than receiving negotiated input is rejected. 
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The greater depth of processing of word meanings in producing negotiated output 
failed to result in better gains and retention possibly because it only strengthened the 
meaning part of the word but not the link between word forms and meanings. 
Among the four properties of negotiation investigated, only the length of 
explanation could affect learners' acquisition performance. The longer the 
explanation was, the less effectively learners might gain and retain the word. This 
impeding effect might be due to the greater processing capacity of working memory 
that longer explanation occupied. This might cause the adjective pronunciations to 




This chapter is composed of three sections. In the first section, pedagogical 
implications of the present research findings will be discussed. The second section 
will state the limitations of the present study. Some suggestions for further research 
will be provided in the third section in view of the limitations and a better insight 
into L2 incidental vocabulary acquisition. 
6.1 Pedagogical implications 
The discussion of research findings have illuminated the roles of 
comprehension and meaning negotiation in L2 incidental vocabulary acquisition. 
More importantly, we can derive implications from this better understanding of their 
roles to improve ESL classroom teaching and task design so that learners can leam 
English vocabulary more efficiently. 
6.1.1 Incidental learnins of L2 adjectives in oral interaction tasks 
The subjects' retention rate of English adjectives is seemingly low in the 
present study. The two groups who were engaged in meaning negotiation retained 
16.9% and 13.8% of the test adjectives one month after the tasks. However, the 
retention rate of concrete nouns in Ellis and He's (1999) study is much higher. The 
group receiving negotiated input could recognize 73% and the group producing 
negotiated output could recognize 86% of the ten new words one month later. The 
better retention rate may be due to the smaller number of test items in their study. 
There were ten items in their study but twenty-six items in the present study. 
Learners might acquire words better incidentally when confronted with fewer 
unfamiliar items. Besides, learners in Ellis and He's study could retain words more 
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effectively possibly because the test items were concrete nouns. Ellis and Beaton 
(1993) suggested concrete nouns are easier to leam because of their imageability. In 
this study, the acquisition of abstract adjectives was tested. It might be more difficult 
for learners to acquire abstract adjectives incidentally and thus their retention was 
low. So, are oral interaction tasks valueless in increasing L2 learners' size of 
adjectives? 
Undoubtedly, a learning task is generally less effective than intentional 
vocabulary teaching in increasing learners' vocabulary knowledge. Unlike the 
intentional teaching which stresses the word form-meaning connections, learning 
tasks involve communication activities in which attention is primarily drawn to the 
meaning and information exchange (Long & Crookes, 1992). Therefore, the 
acquisition of new vocabulary during the tasks is only a by-product. Concerning oral 
interaction tasks, their main objective is to provide learners with opportunities to 
practice spoken L2 and enhance their fluency. The present study indicates that 
incidental learning of new English adjectives did occur in the 45-minute oral 
interaction tasks although the retention rate (16.9 % and 13.8%) is not as high as that 
of concrete nouns in Ellis and He's (1999) study. In other words, in practicing their 
spoken English as the main objective, learners can acquire and retain at least one new 
adjective if ten unknown adjectives are presented in each task. Hence, oral 
interaction tasks still have their value in assisting learners to acquire L2 adjectives 
incidentally. 
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6.1.2 Implementation of oral interaction tasks in Hons Rons EFL 
classrooms 
Although the oral interaction task in this study is a simple placement task, 
nearly half of the subjects in Gp I (Negotiated Output Group) and Gp II (Negotiated 
Input Group) expressed in the questionnaire that the task was interesting. In contrast, 
only two out of twenty subjects in the control group (Gp III) thought the listening 
task they participated in was interesting. That is to say，the subjects enjoyed 
interaction among themselves more than simply listening to instructions in learning 
tasks. It was also observed that some subjects in Gp I and Gp II would play with the 
new adjectives by using them to describe a friend known by both themselves and 
their partner during the task. So besides learning, the oral tasks could generate fun 
for the subjects. As mentioned in the literature review, the Education Department 
Guidelines commented that students in Hong Kong needed more active participation 
in English class oral work to better their spoken English (Littlewood et al., 1996). 
Thus, the implementation of more oral interaction tasks can fulfill this need by 
allowing students in Hong Kong to practice oral English in an enjoyable atmosphere. 
Apart from this, given the promising results of incidental learning of concrete nouns 
in Ellis and He's (1999) study and the subjects' incidental gains of adjectives in this 
study, oral interaction tasks can also let students gain more new vocabulary as a 
by-product of improving their oral English fluency. 
6.1.3 Meanins nesotiation as a task demand 
The research findings in this study suggest that input comprehension does not 
necessarily trigger L2 vocabulary acquisition [cf. 5.1]. Thus, in designing tasks 
which can boost incidental gains of new L2 words, improving the comprehension of 
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input is inadequate. Long (1991) and Schmidt (1990) claimed that a well-designed 
task can help noticing of new L2 elements in syntax, vocabulary, etc., which are not 
perceptually and psychologically salient enough to get noticed and learned in 
untutored conversational settings. Hence, the facilitation of noticing in an L2 
learning task is also vital. The present study has found that meaning negotiation as a 
task demand might trigger greater noticing of the new L2 words and thus facilitate 
the incidental acquisition. 
The task demand of meaning negotiation in Gp I and Gp II resulted in their 
significantly better incidental word gains than the control group (Gp III) probably 
owing to the increased noticing of both word forms and meanings [cf. 5.2]. Since 
noticing is essential to converting input into intake, the increased noticing caused by 
the meaning negotiation facilitated the establishment of word form-meaning 
connections in the L2 developing system. In addition, a further investigation 
comparing Gp I and Gp IPs posttest scores suggests there was no significant 
difference between the effects of producing negotiated output and receiving 
negotiated input on incidental word learning. In other words, both learners who 
explain the problematic lexical items and who ask for the items' meanings can 
benefit from incidental word acquisition to a similar extent. Therefore, it does not 
matter which role the learner is assigned to in meaning negotiation in a task. 
Considering the advantage of meaning negotiation in oral interaction tasks, 
some suggestions for task design can be made. Firstly, learners can be paired up with 
more competent learners. This combination is suggested so that the weaker learners 
may be able to acquire new words incidentally through meaning negotiation when 
they ask the more competent learners for meanings of some unknown words in the 
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tasks. Secondly, the tasks can involve the use of new L2 vocabulary which is beyond 
the learners' current level. One of the learners in the dyad can be provided with the 
meanings of these unknown words so that meaning negotiation can take place. The 
present study has shown that both learners in the dyads could leam the new words 
incidentally in this kind of oral interaction tasks. 
6.1.4 Choice of unfamiliar adjectives used in the tasks 
In selecting L2 adjectives to be used in learning tasks, the level of difficulty to 
explain the word can be considered to ensure effective incidental acquisition. Despite 
the common view that polysyllabic words are more difficult than monosyllabic 
words to leam, the present study has indicated that learners' word acquisition was not 
influenced by the number of syllables in the adjectives. Hence, new L2 adjectives 
can be chosen regardless of the length of their word forms in the tasks. 
Adjectives which are difficult to explain should be avoided since they may 
impede learners' incidental word learning. This hindrance is implied by the negative 
and significant correlations between the length of explanation and subjects' posttest 
scores [cf. 4.6.5]. It could be noticed in this study that some test adjectives tended to 
be easier to explain. Subjects could help their partners comprehend the word 
meanings successfully by simply using a few simpler words or a synonym. For 
instance, the adjective 'voluble' could be explained with words like ‘like talking a 
lot’ or a single word 'talkative.'Another adjective ‘daft’ was mostly clarified by 
providing its synonyms such as ‘foolish，and 'stupid.' In contrast, some test 
adjectives such as 'niggardly' were inclined to be more difficult to explain, especially 
when subjects could not think of their synonyms. When explaining ‘niggardly，which 
in fact could have been explained with the synonym ‘stingy,’ some subjects would 
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explain it with lots of words such as 'he will not try to help others even others ask his 
help. He has the ability to help others, but he will not even others ask him to do. He 
will try to give a little, very little He would share very little of his property to 
the people' (see Appendix F2, p. 189-203). Moreover, adjectives with similar 
meanings or only subtle differences in meanings also tended to be more difficult in 
explanation because they might need more words in clarification to distinguish one 
from the others. 
6.2 Limitations of the present research 
This section will first recapitulate the experimental design of the present study 
before discussing the limitations. This study adopted an experimental design with 60 
subjects who are English majors in Hong Kong. There were two experimental groups 
and one control group in this study. The two experimental groups were engaged in an 
oral interaction task whereas the control group took part in a normal listening task. 
Two posttests were administered immediately after the task and one month later 
respectively to test their receptive knowledge of the 26 test adjectives used in the 
task. 
6.2.1 Small subject size 
Since subjects participated in this study on a voluntary basis, it was not easy to 
recruit a great number of subjects. Although the group size of twenty subjects can 
fulfill the requirement of group statistics, a much larger group size can have provided 
more significant results and thus allowed us to have more definite understanding of 
the roles of comprehension and negotiation in L2 vocabulary acquisition. 
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6.2.2 Experimental settins instead of real classroom setting 
Owing to the subjects' different schedules and also the need to record their 
interaction, it was hard to arrange all the group members to take part in the tasks at 
the same time. Each pair of Gp I and Gp II carried out the interaction task 
individually in different time slots. Regarding the control group (Gp III), they were 
divided into five groups to participate in the listening task in five different time slots. 
However, in an actual Hong Kong pedagogical setting, nearly forty students have to 
perform the tasks simultaneously in class. More variables such as students' 
disciplines, the influence of assessment and ratio of students to teachers are involved. 
Therefore the present study may not be able to reflect the effects of the task 
treatments on Hong Kong learners of English in real ESL classrooms. 
6.2.3 A sinsle 45-mmute task instead of a lonsitudinal prosram 
The present study only investigated learners' incidental gains of English 
adjectives from one 45-minute task. This is because a posttest had to be administered 
immediately after the task and it had to be ensured that subjects were not aware of 
the test when performing the tasks. If the study was conducted in a program with a 
number of successive tasks, subjects would become aware of a posttest after the first 
task and the first immediate posttest. Then they might try to leam the adjectives 
explicitly and the study would fail to investigate their incidental acquisition. 
Nonetheless, it is unclear whether learners can still benefit from the oral interaction 
tasks to the same extent as shown in the present research findings or even to a greater 
extent if they took part in a number of interaction tasks in a longitudinal program. 
Besides, owing to the time constraint of this study, only the recall of adjectives after 
one month was tested. So it is unknown if the task treatments could lead to longer 
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retention of the adjectives. 
6.2.4 Encounter of the test adjectives and their meanings between the 
I't and posttests 
The second posttest aimed at examining the subjects' retention of test 
adjectives due to the task effect. However, some subjects reported in the 
questionnaire that they encountered some of the test adjectives after the task and 
before the posttest. For instance, nearly one-third of the subjects were taught the 
adjective 'meticulous' in a course about lexical studies. As a result, it is unclear 
whether the retention of these adjectives can be attributed solely to the effects of task 
treatments. Other sources might have strengthened the subjects' memory of these test 
items. 
6.2.5 Investisatins receptive word knowledge only in the posttests 
The present study primarily examined subjects' incidental word acquisition by 
testing their receptive word knowledge, i.e., whether they could recognize the words' 
meanings. Their productive word knowledge of the test adjectives was not tested. 
Nevertheless, besides receptive knowledge, learners' productive knowledge is also 
indispensable in L2 vocabulary acquisition. Since the present research focused on 
spoken English, it requires more time and resources to test the subjects' productive 
knowledge, i.e., whether they could produce the words orally to refer to the 
corresponding meanings. They are then needed to be tested individually for assessing 
their pronunciation. Hence, only their receptive knowledge was assessed in the two 
posttests. 
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6.3 Suggestions for further research 
The present research contains some limitations owing to various reasons such 
as time constraint and limited resources. In this section, some suggestions for further 
research will be given in an attempt to solve some of the limitations. Some 
suggestions will also be made in the hope of contributing deeper understanding to the 
role of comprehension and negotiation in L2 incidental vocabulary acquisition. 
If time and resources are allowed, a learning program with longer duration in 
which learners participate in oral interaction tasks regularly can be held. Greater 
number of learners can be invited to take part in the program. Besides, the learners 
can perform the task simultaneously. These are suggested so that the significance of 
research can be increased and the effects of task treatments can be examined in a 
more real pedagogical setting. Apart from this, besides the receptive knowledge, 
subjects' productive knowledge can be tested by asking them to produce the test 
items for meanings provided. A more delayed test can also be administered to study 
the effects of task treatments on longer term retention. 
Further research can be done on the relationship between the prominence of 
word meanings and incidental word acquisition. It was observed that test adjectives 
which have more special meanings might result in better gains and retention of the 
words [cf. 5.3.1]. In carrying out the investigation of the relationship, subjects can be 
asked to rate the meaning prominence of the test items after the task, and correlations 
between the ratings and subjects' performance can be examined. The research 
findings can contribute to more effective task design for incidental word gains to take 
place. 
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In fact, when examining the statistics of the present research more deeply, it 
can be found that the standard deviations of Gp I and Gp IPs two posttest scores are 
quite big. That is to say, subjects' scores within each group were not close at all. So, 
what led to the contrastive word gains of learners who received the same treatment? 
Is it related to the differences in their language aptitude, their memory capacity, their 
motivation or their ways to process the words during the task? Research on these 
factors can definitely cast more light to the area of L2 incidental vocabulary 
acquisition. 
6.4 Summary of the chapter 
The research findings of the present study have led us to some suggestions for 
improving ESL teaching and learning in Hong Kong. It was found that not only 
could learners acquire concrete nouns as shown in the current studies, they could also 
gain L2 adjectives incidentally in oral interaction tasks. Besides, the tasks could 
provide learners with an interesting environment for learning. Hence, more oral 
interaction tasks can be held in ESL classroom. Furthermore, meaning negotiation 
can be designed as a task demand in order to raise learners' noticing and thus 
facilitate their acquisition. When selecting new L2 words to be used in the tasks, 
words which are difficult to explain for the learners can be avoided. 
Inevitably, there are some limitations in the present study. The subject size 
could have been larger to produce more significant results. The study was conducted 
in an experimental setting so the results may not reflect the real effects on the 
incidental word learning of Hong Kong learners of English in general English 
classrooms. The results of this study can only indicate the effects of one single task 
instead of a longitudinal learning program. Furthermore, it was hard to prevent 
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subjects from encountering the test adjectives again between the task and the delayed 
posttest. Regarding the design of posttests, it only tested subjects' receptive 
knowledge of the adjectives. 
In the section about further research, it suggests a longitudinal program in 
which learners perform in oral interaction tasks regularly can be implemented. In the 
investigation, a more delayed posttest which tests both subjects' receptive and 
productive word knowledge can be adopted if time and resources are allowed. Apart 
from this, further research can be conducted on the relationship between meaning 
prominence and incidental word acquisition. More investigations on the influence of 
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Appendix A1: Pretest 
I am now doing research on Second Language Acquisition. This self-report test aims 
at investigating how much a participant knows about the following adjectives. Its 
data and results will ONLY be used for research purpose. Your participation will be 
highly appreciated as it will be greatly helpful for my research. Thank you very 
much! 
Each of the following adjectives will be read out twice. After each word is read, 
please circle the choice that can best represent the level of your knowledge of the 
word and fill in the blanks if necessary. 
E.g. Furious 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It means v e r y a n g r y  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
1. Sincere 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
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{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義雜 OR Chinese translation OR meaning in English or 
Chinese). 
2. Foolhardy 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
3. Stoical 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
4. Taciturn 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義舊司 OR Chinese translation OR meaning in English or 
Chinese). 
5. Explosive 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
6. Weak-kneed 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  




a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
8. Finicky 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
9. Conspicuous 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
10. Sadistic 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
11. Daft 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言郡 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義舊前 OR Chinese translation OR meaning in English or 
Chinese). 
12. Crafty 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
{synonym [同義誦 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言簡 OR Chinese translation OR meaning in English or 
Chinese). 
13. Henpecked 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義舊司 OR Chinese translation OR meaning in English or 
Chinese). 
14. Ridiculous 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義誦 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  




a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義雷司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
16. Tedious 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
17. Paranoid 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
18. Studious 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
19. Docile 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
(synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
20. Laborious 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言節 OR Chinese translation OR meaning in English or 
Chinese). 
21. Shrewish 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
22. Gallant 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  




a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言節 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
24. Insane 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
25. Obstinate 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
26. Brusque 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義需前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
27. Stingy 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
(synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
28. Inquisitive 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
29. Sessile 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
30. Distant 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  




a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
32. Selfish 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言即 OR Chinese translation OR meaning in English or 
Chinese). 
33. Sanguine 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
34. High-handed 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言簡 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
35. Assertive 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before，but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義誦 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
36. Volatile 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
(synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
(synonym [同義言節 OR Chinese translation OR meaning in English or 
Chinese), 
37. Indolent 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
(synonym [同義言朝 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
38. Delighted 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  




a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
(synonym [同義酉団 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
(synonym [同義舊前 OR Chinese translation OR meaning in English or 
Chinese). 
40. Frivolous 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
41. Meticulous 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [ 同 義 百 前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
42. Dainty 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言節 OR Chinese translation OR meaning in English or 
Chinese). 
43. Arrogant 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
(synonym [同義言勋 OR Chinese translation OR meaning in English or 
Chinese). 
44. Grasping 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
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means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
45. Lavish 
a. I don't remember having seen or heard this word before. 
b. I have seen or heard this word before, but I don't know what it means. 
c. I have seen or heard this word before, and I think it 
means  
{synonym [同義雷前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
46. Craven 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  




a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義雷前 OR Chinese translation OR meaning in English or 
Chinese). 
48. Depressed 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
49. Voluble 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
50. Unctuous 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
(synonym [同義舊前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
51. Biddable 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
52. Effeminate 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
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means  
(synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
53. Miserable 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義雷前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
54. Bragging 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義調 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  




a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義舊前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
56. Vainglorious 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義雷前 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
57. Niggardly 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義百前 OR Chinese translation OR meaning in English or 
Chinese). 
d. I know this word. It 
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means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
58. Improvident 
a I don't remember having seen or heard this word before, 
b I have seen or heard this word before, but I don't know what it means, 
c I have seen or heard this word before, and I think it 
means  
{synonym [同義雷司 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言前 OR Chinese translation OR meaning in English or 
Chinese). 
59. Lecherous 
a I don't remember having seen or heard this word before, 
b I have seen this word before, but I don't know what it means, 
c I have seen this word before, and I think it 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義雪前 OR Chinese translation OR meaning in English or 
Chinese). 
60. Toadying 
a I don't remember having seen or heard this word before, 
b I have seen this word before, but I don't know what it means, 
c I have seen this word before, and I think it 
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means  
{synonym [同義言節 OR Chinese translation OR meaning in English or 
Chinese). 
d I know this word. It 
means  
{synonym [同義言司 OR Chinese translation OR meaning in English or 
Chinese). 
- T h e End -
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Appendix A2: Adjectives for the Pretest 
Target Adjectives Distracting Items 
1. Assertive 33. Sedulous 1. Arrogant 
2. Biddable 34. Shrewish 2. Conspicuous 
3. Bragging 35. Snobbish 3. Delighted 
4. Brusque 36. Stingy 4. Depressed 
5. Cocky 37. Stoical 5. Distant 
6. Crafty 38. Studious 6. Explosive 
7. Craven 39. Taciturn 7. Insane 
8. Daft 40. Toadying 8. Laborious 
9. Dainty 41. Unctuous 9. Miserable 
10. Docile 42. Vainglorious 10. Ridiculous 
11. Effeminate 43. Volatile 11. Selfish 
12. Finicky 44. Voluble 12. Sessile 
13. Foolhardy 45. Weak-kneed 13. Sincere 
14. Frivolous 14. Tedious 















30. Sadistic  
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31. Sage “ 
32. Sanguine 
Appendix B: Posttest 
Section I 
You will hear 26 adjectives in this section. Please listen to the words carefully and 
write down their synonyms, Chinese equivalents or meanings in English or Chinese 
on the lines provided. Each word will be read out twice. You will be given 30 
seconds for writing after each word is read. After all the words are read, you will be 
given 15 minutes more to finish this part. 






























A. You will hear 13 adjectives. Please listen to the words carefully and match them 
with the correct meanings on the left. Write the letters next to the corresponding 
numbers. You will first be given 30 seconds to read the word meanings. 
e.g. D A. greedy for money, possessions, etc. 
1 . B. foolishly bold. 
2 . C. ready to obey. 
3 . D. cunning. 
4 . E. very attentive to detail. 
5 . F. rough and abrupt. 
6 . G having refined taste. 





J. having an excessive interest in and desire 
10 . for sexual pleasure. 
11 . K. wasteful. 
12 . L. giving generously. 
13 . M. lazy. 
N. not sensible or serious. 
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B. You will hear 13 adjectives. Please listen to the words carefully and match them 
with the correct meanings on the left. Write the letters next to the corresponding 
numbers. You will first be given 30 seconds to read the word meanings. 
1 . A. talkative. 
2 . B. insincerely flattering. 
3 . C. too fussy about food, clothes, etc. 
4 . D. optimistic. 
5 . E. spending money too freely. 
6 . F. saying very little. 
7 . G changing quickly from one mood or 
interest to another. 
8 . 
H. easy to control. 
9 . 
I. conceited and boastful. 
10 . 
J. interested only in making money. 
11. 
K. mean; spending, using or giving 
12 . unwillingly. 




Appendix C: Questionnaire 
Incidental Vocabulary Acquisition in Oral Interaction Tasks: 
The Effects of Comprehension and Negotiation 
Questionnaire 
Name: Age:  
Year of Attendance: A-Level English Exam Result:  
Part I. 
Please circle the number which can best represent your opinion on each statement. 
Never Rarely Sometimes Often Always 
1. I participate in oral interaction tasks in 1 2 3 4 5 
English learning. 
2. When I encounter new English words, I will 1 2 3 4 5 
jot them down. 
3. When I encounter new English words, I will 1 2 3 4 5 
ask others for their meanings. 
4. When I encounter new English words, I will 1 2 3 4 5 
look them up in a dictionary. 
5. When I encounter new English words, I will 1 2 3 4 5 
try to remember their pronunciations and 
meanings intentionally. 
Part II. 
Please try to answer the following questions. 
1. Have you encountered any tested adjectives again since the tasks? If yes, please 
write down that adjective/ those adjectives. 
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2. Have you gained access to the word meanings of any tested adjectives again (e.g. 
looking them up in the dictionary, being told the word meanings by others, etc.) 
since the tasks? If yes, please write down that adjective/ those adjectives. 
3. Do you have any comments on the tasks in this study, which required you to 
place the correct characters in the correct locations on a map/ produce directions 
for your partner to place the characters on a map? 
—End— 
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Appendix Dl: Instructions for Group I 
There are 13 different characters (No. 1 - No. 13) in this material. 
Each comic strip illustrates each character's behavior and helps you 
understand what kind of person he is. You are going to cooperate 
with your partner and help him/ her locate the characters in the 
correct places of the map. You will have 30 minutes to complete this 
task. 
Instructions: 
1. Listen to the 13 adjectives and meanings which describe the 
characters' personality traits. 
2. Read through the comic strips and map. You will have 5 minutes. 
3. Listen to the 13 adjectives on the comic strips. 
4. Produce directions for your partner to select the correct character 
and locate him in the correct place of the map. You're required to 
produce 13 directions. 
5. * If your partner can't understand your directions or any 
words, clarify or explain them. BUT don't explain the words 
if your partner doesn't ask you to do so! 
An example has been done for you. 
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Appendix D2: Comic Strips for Group I 
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Appendix El: Instructions for Group II 
There are 13 different characters ( A - M ) in this material. Each 
comic strip illustrates each character's behavior and helps you 
understand what kind of person he is. Your partner and you are 
going to cooperate to locate the characters in the correct places of 
the map. You will have 30 minutes to complete this task. 
Instructions 
1. Listen to the 13 adjectives and meanings which can help you 
select the corresponding characters. 
2. Read through the comic strips and map. You will have 5 minutes. 
3. Listen to the directions given by your partner. There are totally 
13 directions. 
4. *If the directions are unclear or you can't understand any 
words, ask your partner to clarify them or explain the words. 
5. After each direction, select the correct character and write down 
his letter on Sheet 1. 
6. Write down the letter on the correct place of the map. 
An example has been done for you. 
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Appendix E2: Comic Strips for Group II and Group III 
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Appendix E3: Task Sheet 1 for Group II and Group III 
Sheet I 
Please write down the letter which represents the character you choose 
for each direction. 
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Appendix Fl: Transcription Sample 1 
Gp I (Negotiated Output Group): O 
Gp II (Negotiated Input Group): I 
PARTI 
Number 1 
O: No. 1 is frivolous 
I: What is the meaning of frivolous? 
O: Actually, according to my interpretation, I think that frivolous person let 
me think he doesn't he's very playful enjoy. takes work as 
something very casual, won't take it seriously 
I: Do you mean he enjoys doing his work? 
O: I would say that he enjoy playing more than doing work, playful person, not 
serious to his work, and he he is in the telephone booth, near the telephone 
booth 
I: Can you do the next first? 
Number 2 
O: Ok, the 2nd person is a biddable person, which means that he's very 
obedient obeys orders, ok? 
I: Ok, Where's he? 
O: He's he is on, in the top floor of the Tak Tak Building 
I: Tak Tak Building, where is the Tak Tak? 
O: On the very, very top floor 
I: Tak Tak building, top floor? 174 
O: I mean with no ceiling 
I: You mean the place that can see the sky? 
O: Yeah 
Number 3 
O: The 3rd person is daft 
I: Ok, what is the meaning of daft? 
O: My interpretation is stupid 
I: Stupid? 
O: He's somewhere  
I: Stupid, ok 
O: Near a pool or something 
I: Where's he? 
O: Near a pool, something like a swimming pool 
I: But can you specify? 
O: The swimming pool near the tennis court 
I： In between the swimming pool and the tennis court? 
O: Yes, the smaller one 
I: That means he's not in the water? 
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O: He's in the water 
I: But there're two swimming pools, right? 
O: Yeah, one big one small 




O: And the one is lecherous 
I: What's the meaning? 
O: That means that he . . . likes looking at beautiful girls 
I: Where is he? 
O: He is somewhere he is in one of the tables near the tennis court. Do you 
need to know which table? 
I: Yeah 
O: M near the trees, there're two tables, right? 
I: Right or left? 
O: Right 
I: On the table or? 
O: On the table 
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Number 5 
O: And the 5 one who is indolent 
I: What does it mean? 
O: It means that … I will interpret as lazy. He won't do physical work. He  
lazy and just want to sit around 
I: That means he don't, he doesn't want to do his job? 
O: Yes. And he is. . . he is somewhere near . . . there's another tennis court beside the 
Mabel Lipstick company 
I: Ok 
O: He is on the right side 
I: Inside the tennis court? 
O: Yes 
Number 6 
O: The 6th person is improvident 
I: What is the meaning? 
O: It means that he will spend money to buy a lot of things, but not very necessary 
for him, he's wasting money on things that are not really necessary 
I： That means even it's not useful to him, he will still buy it? 
O: He buys too much and there's leftover 
I: And Where's he? 
O: He is outside the Broadbay Cinema, standing under the ET poster 
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I: There are some trees, inside the tree? 
O: On the tree 
I: On the tree? 
O: First of all, you know which trees he's standing near to? 
I: Yes, the left one, right? 
O: And he is  




O: And the one, he is brusque 
I: What is the meaning? 
O: Ok. . . I will interpret it as a bit rude. 
I: You mean he is impolite to the people who are older than him? 
O: Well, both, rude to people older than him and people same level 
I: Ok 
O: He's somewhere there's a bus stop near the library. And then there's 
something like a table near the bus stop 
I: Yes 
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O: He's on it 
Number 8 
O: The 8th person is lavish 
I: What is the meaning? 
O: I think he is very generous 
I: Ok 
O: So, he is somewhere, he is, this time is on the top floor of Tak Tak Building 
I: Top floor, that means there is a light but  
O: The left side 
I: The left side, that means there's no light? 
O: No light, ok. 
Number 9 
O: The 9th person is foolhardy 
I: What is the meaning? 
O: Which means sometimes he is rather heroic. He wants to try to help someone, 
save someone, but he don't consider the situation 
I： He doesn't have the ability to do so? 
O: Similar. He is brave but  
I: Ok 
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O: And he is, do you see a building which is something like a church, with a cross on 
top? 
I: Ok 
O: And there is a big window on top of the door? 
I: Yes 
O: Yes, the one with a triangle, the window 
I: The one that is not in a square box? It's not a square? 
O: Yes, he is in the window 
I: In the triangle or in the window? 
O: In the square, in the right hand 
I: Next one 
Number 10 
O: The IQth person is henpecked 
I: What is the meaning? 
O: He is very afraid of his wife 
I: Ok 
O: And he is he is inside a building, the building on the left side of 
Mabel Lipstick, and on the fifth floor 
I: Fifth floor, ok, is the building, is there  
O: Second last floor，ok? 
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I: The building has a G? 
O: Yes, yes, yes, he is in the second last floor, the fifth or the second last floor 
I: Ok 
O; And on the most right hand side 
I: Right hand side, ok 
Number 11 
O: The llth person is meticulous 
I: Ok, what is the meaning? 
O: Which means that he pays attention to details 
I: Ok 
O: Do you know where the fifth person is? 
I: Fifth person, ok, tennis court, right? 
O: Yes, he's on, eleventh is on the left side 
I: Left side? 
O: The fifth is on the right 
I： Fifth is on the right and now is on the left 
O: Left, yes. 
Number 12 
O: The 12th person is don dainty 
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I: What is the meaning? 
O: Which means that he is very specific about clothing and food 
I: Ok, where is he? 
O: He he is inside the GB cinema, on the left hand side of the tab, of the door 
Number 13 
O: The last one, the one is grasping, very greedy 
I: I know 
O: And he is where? He is outside the library, standing near the tree-like 
object, standing near a plant 
I: And the first one? 
O: Ha? 
I: I haven't done the first one 
O: The first one, frivolous 
I: Does it mean that he is not serious? 
O: Yes 
I: Ok, where is he? 
O: He is inside the phone booth which is on the right hand side 




O: Ok, the fist person who is sedulous 
I: What is the meaning? 
O: Means that he he he values studying very much, he would reject 
anything just for studying 
I: Ok, where is he? 
O: There is a bus stop 
I: In the middle? 
O: Yes, in the middle. There is something like a chair, two chairs, tables, it is the one 
on the left, right, nearest to the bus stop 
I: Ok 
Number 2 
O: And the person is prodigal 
I: And what is the meaning? 
O: He doesn't know how to save money. He usually spends most of his salary 
I: Ok. Where is he? 
O: He is, there is a building very far from us, the one on top of the tennis court, the 
one most far 
I: Has a cigarette on the? 
O: Yes, yes, he is on the lowest floor 
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I: Beside the door? 
O: Yes, yes, yes, and he is on the right hand side 
I: Right hand side 
Number 3 
O: The 3rd person is volatile. . .volatile 
I: What does it mean? 
O: It means that he changes his decision all the time 
I: Ok, where is he? 
O: There is a library on the right hand side of Tak Tak Building and he is in the 
window in the middle 
I: In the middle 
O: Yes 
Number 4 
O: And the person is shrewish 
I: Ok, what is the meaning? 
O: He gets angry easily 
I: Where is he? 
O: He is, near, at the door of Mabel Lipstick company 





O: The 5 person is dor. docile docile. That means that it is also 
means obedient. That person obeys whatever people tell him to do 
I: The people obey to the people who are older than you? 
O: Yes. 
I: Where is he? 
O: He is. . do you see Cool Shopping Mall? Somewhere on top of it, there's a 
swimming pool 
I: Swimming pool? 
O: Yes. And he is inside the swimming pool 
Number 6 
O: The 6th person is s se sanguine. That means that he is 
extremely optimistic 
I: Optimistic, ok, where is he? 
O: He is near the Broadway cinema. There is something similar to a parking 
centre, there's a P, the one on 
I: Upper one? 
O: Yes, top one, inside 
Number 7 
O: The 7th person is vainglorious 
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I: What is the meaning? 
O: It means that he is over-confident. He thinks that he is the most brilliant person on 
earth, better than everyone else 
I: Where is he? 
O: There is a tennis court near the church, nn the left hand side. 
Number 8 
O: The gth person is mercenary 
I: What is the meaning? 
O: It means that he is not generous, wait, wait, wait. Not, he is very.  
I: Mean? 
O: Not exactly. He values money. He does everything for money 
I: Ok, where is he? 
O: Second floor of Tak Tak Building which is surrounded by leaves 
1:0k 
Number 9 
O: Ninth person is unctuous 
I: What is the meaning? 
O: Means that he would praise other people, but the praise is not his real feeling 
I: Ok 
O: He is inside the building next to Mabel Lipstick with a G on it. He is, do you 




O: The IQth person is niggardly 
I: What is the meaning? 
O: He is this one is very ungenerous, if he has a lot of wealth, he would, he 
would only give  
I: He will not share with the others? 
O: A tiny, tiny bit 
I: Ok, and where is he? 
O: There is a tennis court next to the church? 
I: Right 
O: Not on the tennis court, but he is on the table. He is on the table at the 
bottom, bottom right Number 11 
O: Now, it's the person. He is tac taciturn 
I: What is the meaning? 
O: He. . .he doesn't talk a lot. He's too quiet 
I: Where is he? 
O: There is a swimming pool on the very top. And there are two houses beside it. 
And he is in the house on the right hand side, at the door 
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Number 12 
O: The 12th person is finicky 
I: What is the meaning? 
O: It means that he is very picky, he will complain about very minor things even if it 
is  
I: Ok 
O: The 12th person is on top, on the floor on top of the person, but he is in the 
window of the middle 
I: That means the  
O: First one 
I: First one and the middle one 
Number 13 
O: The last one is vo-lu-ble 
I: What is the meaning? 
O: He is too talkative 
I: And where is he? 
O: He is . . . in the GB Cinema, but he is standing under the window 
I: Cockroach? 
O: Yes 
I: The bigger poster? 
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Appendix F2: Transcription Sample 2 
Gp I (Negotiated Output Group): O 
Gp II (Negotiated Input Group): I 
PARTI 
Number 1 
O: In no. 1, the person is frivolous 
I: What is the meaning of? 
O: It's like, when having a lecture, or having a conference, the guy just plays 
Gameboy. He doesn't listen to what others ask him to do. He said, maybe there is a 
very important report to check, but he said 'no' 
I: Ok, I've found him. No. 1, is it no. 1? 
O: Yes, no.l 
I: Where is he? 
O: No.l is at the very right of the picture of the phone booth 
I: Inside the phone booth or? 
O: Inside 
Number 2 
O: In no. 2，no. 2, the person is biddable, biddable 
I: Could you explain? 
O: It means whatever I say, you'll do it and whatever I say, whatever I ask, you'll 
listen to me and do it 
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I: Is this word, adjective like positive or negative? 
O: Positive 
I: Positive, give me a moment 
O: Alright. It's just like you'll follow the orders from a parent or elderly 
I: Oh, I've found it. Where is he? 
O: The guy is on the very top of the what, Tak Tak Building 
I: The one with the lamp? 
O: No, no, no, above the lamp, I mean near the satellite 
I: I understand, you mean he's on the rooftop? 
O: Rooftop 
I: Not inside the building? 
O: Mm  
I: Ok 
Number 3 
O: And in no. 3，the person is daft 
I: The meaning is? 
O: The meaning is, I mean, maybe he is nearly dumb. Even if simple mathematical 
questions will make him feel, ‘oh, my god' 
I: Ok, found it 
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O: And no. 3, because he is dumb, I think, I think, I think he is inside, is it a 
swimming pool, the smaller one 
I: The smaller one, ok wait, swimming pool, but there's like another pool in 
the right hand comer 
I: I mean the one near the court 
Number 4 
O: No 4，he is lecherous. Actually, this is a term, almost used on men 
I: Is it very like. . always think of women? 
O: Yes 
I: Where is he?’ 
O: And no. 4 is, no. 4，he is on the one of the bench. I mean there's 4 bench near the 
court near the swimming pool and he is on the top bench and the right one, the right 
top 
I: Near the bus stop? 
O: Near the bus stop 
I: Is somewhere between the court and the bus stop? 
O: Yes 
I: Ok, the bench between the other bench and the bus stop? 
Number 5 
O: No. 5, the person is indolent 
I: Indolent, what is indolent? 
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O: This means someone who will, who will, who will, is it very lazy? Even if I ask 
you to do, he'll have some excuse to say, T m tired. I don't want to do it’ 
I: Ah ha, give me one moment 
O: Alright. Always have many excuse to try avoid following an order, following a 
request 
I: Like even at home and doing, doing other things? 
O: Yeah, want to do nothing, rather than doing something 
I: You mean always sit there and do nothing 
O: Yeah 
I: found it 
O: You see there's another court behind the building 
I: Yes 
O: He is on the right hand side of the court, on the court 
I: Next to? 
O: Next to Tak Tak Building 
I: No. 5? 
O: On that side of the court 
Number 6 
O: No. 6, he is improvident 
I: The meaning? 
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O: Improvident means you always get more than you need, get more than you need 
I: Can I say it means greedy? 
O: Eh. . . not really, maybe you can say someone just buy more than he needs 
I: You mean buy things? 
O: Buy things or eat things 
I: Wait, I understand, give me a second, is it like buying a lot of things, but do not 
have the chance to use it all? I think I've found it 
O: And he is at the broad, Braodbay Cinema and he is in the bush under the ET 
I: Under the ET? 
O: You see the word ET? 
I: Yes 
O: He's under, inside the bush 
I: Inside? 
O: Yes, inside the bush 
I: The left one or the right one? 
O: The right 
Number 7 
O: No. 7, he is brusque, brusque 
I: The meaning is? 
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O: The meaning is. . . he just, he's rude, it means very rude, rude to every body, rude 
to everybody, just like he's impolite, even someone you have 
I: Remind you? 
O: Remind you to do something, and you're so rude 
I: Ok, I've found it 
O: And no. 7 is, you see a bus stop near the library? 
I: Library, yes 
O: No. 7 is on the bench near the bus stop 
Number 8 
O: No. 8，he is lavish, lavish 
I: Lavish? 
O: It's just like very generous 
I: Generous 
O: Very generous, he'll try to give something to others in need 
I: Is it usually to do with money? 
O: Not only money, but other things 
I: Food? 
O: Food, money, etc 
I: Where's he? 
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O: No. 8 is inside Tak Tak Building, and is on the very top, near，I mean the room 
next to the lamp 
Number 9 
O: No. 9, the guy is foolhardy, foolhardy, which means he always wants to do 
something, but . . . 
I: Without thinking? 
O: Without thinking and he'll do it 
I: Ok, maybe can be dangerous? 
O: Maybe the situation is dangerous but he try to go straight, and forget to bring any 
equipment 
I: And where is he? 
O: He is, you see a church, you see a pentagon window? And he is at the right comer 
of the window. I mean the right rectangular one 
I: Right rectangular one, ok 
Number 10 
O: No. 10，we say the guy is henpecked, henpecked 
I: It means? 
O: It means he is afraid of his wife 
I: Ok 
O: And maybe because he is henpecked, he is locked up inside the building next to 
Mabel Lipstick, I mean the building with a letter G 
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I: The tall building? 
O: Yeah, and you count, he is on the fifth floor, Q 1, 2，3, 4，5，you see there're 3 
windows, the very right, very right 
I: Right near to the word lipstick? 
O: Yes 
Number 11 
O: 11，he is meticulous 
I: What does it mean? 
O: Maybe someone may have done a thing nearly perfect, but he still thinks that it is 
not yet, it is not perfect 
I: Ok 
O: And 11 is also on the same court with 5. He is on the opposite side of 5 
I: The left hand side? 
O: Yeah, the left hand side of the court 
Number 12 
O: 12, we say the guy is dainty 
I: It means? 
O: I mean, I don't know whether he is luxurious, but he will try to get the best 
quality in his life. He try to wear the best clothes, eat the best food 
I: And focus on the brand names? 
O: Yes, focus on the brand name or even. And 12, you see the GB Cinema? You see 
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there's 2 doors? He's inside the second one, I mean the left one 
I: The left one, under the word 
O: Under the word CIN? 
Number 13 
O: 13，he is grasping, grasping 
I: It means, greedy can I say? 
O: Yes, you can say greedy, I try to get ‘jetso’. 13 is you see library there's 4 doors. 
He is at the door closest to the bus stop 




O: No. 1 is sedulous, it means the guy who cares his academic result very much. 
And he will try to avoid to involve in any activities the others offer. He will only 
focus in his academic work 
I: Let me find it first. Means like studying all the time? 
O: Yes, studying all the time. And you see the bus stop near the court. One is on the 
bench nearest to the bus stop, I men the left one 
I: Near to word S 
Number 2 
O: No. 2 is prodigal, prodigal means he will try to spend more than he earns. He 
spends more than he earn, spend more than he earn 
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I： Can I say he spends nearly what he earns? 
O: What? Sorry 
I: Can I say like he spends like, almost what he earns? 
O: Almost. 
I: Where is he? 
O: No. 2 is, you see the building behind Tak Tak Building 
I: The one like behind the court? 
O: Yeah, next. Yes, you see there's 3 floors. No. 2 is on the ground floor and on the 
very right hand side. You see there's 2 windows 
I: The right one? 
O: The right one 
Number 3 
O: No. 3 is volatile, volatile, it means he changes all the time 
I: Like always changes his mind? 
O: Yes, always changes his mind 
I: Let me find, yes, like within a few hours? 
O: He will try to have some new ideas 
I: No. 3，where is he? 




O: No. 4, the guy is shrewish. 
I: It means? 
O: It means he will try to shout at somebody who's made a mistake 
I: Just even if a minor? 
O: Even if, yeah, a very small, tiny mistake 
I: Ok, and where is he? 
O: No. 4, you see the Mabel Lipstick building. He is at the ground floor. I mean the 
door. There's only one door, right? 
Number 5 
O: And no. 5 is docile 
I: Is it like listen to whatever he is told? 
O: Yes, listen to whatever he is told 
I: Ok, where is he? 
O: You see there's a pool on the right, behind the cool shopping mall? And he is 
inside the pool 
I: Inside the pool, no. 5 
Number 6 
O: No. 6, he is sanguine 
I: What does it mean? 
O:.…and, and, and I don't know, maybe he is very positive. Just like a guy 
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I: very over-optimistic, can I say? 
O: Super over-optimistic, I mean 
I: Ok 
O: You see there're 2 cars in the car park. And 6 is inside the car nearest to the notice 
I: To the P? 
O: To the P 
Number 7 
O: And 7, he is vainglorious 
I: The meaning is? 
O: The meaning is very proud of himself, maybe over proud 
I: Like very. . . very proud? 
O: He likes himself very much 
I: And he assumes other like? 
O: He think, yeah, yeah, he is superior. 7 is, you see a court near the pool? He is on 
the side that near to the pool, the left hand side, on the court, he is on the court 
Number 8 
O: No. 8, he is mercenary, which means you need to give him something before he 
will give a hand to you 
I: Ok, like money? 
O: Like money, yeah. And no. 8，you see the Tak Tak Building, he is on the, you see 
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the lamp, you see the floor with the lamp? He's on the second floor, that with many 
leaves? 
I: He's inside the leaves window? 
O: Yes, no. 8 
Number 9 
O: No. 9 he is let me think how to pronounce it, is it unc, unctuous. Unctuous 
means you always admire people with an intention to try to get promoted or try to get 
some advantage, try to admire something that is not worth to be admired 
I: Like pretend that you admire something when it's not the case, ok. Where is he? 
O: No. 9 is on the second floor of the building with a G 
I: Second floor? 
O: On the left window 
I: The left 
Number 10 
O: So, 10，he is niggardly, and he will not try to help others even others ask his help. 
He has the ability to help others, but he will not even others ask him to do. He will 
try to give a little, very little 
I: Just a moment. He would share very little? 
O: He would share very little of his property to the people 
I: Ok, this is no. 10. Where is he? 
O: No. 10，you see the 4 benches on, nears the court, on the left comer? You see 
there's 2 bench at the very bottom? And 10 is on the right one near the church. 
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Numberl 1 
O: And 11, he is taciturn 
I: It means? 
O: It means keep silent, always keep silent. He will not say a word even someone is 
chatting to him 
I: Where is he? 
0 :11, you see the 2 small house at the very back of the picture 
I: A very small house? 
O: Yes, 11 is in the door of the right house 
I: Next to the tree? 
O: Next to the tree. He is at the door 
Number 12 
O: 12, the guy is finicky 
I: And? 
O: Finicky, and he, I mean he will not appreciate thing easily. Maybe the thing is 
already very perfect or good. He will try to find some mistakes, try to find something 
that is not good 
I: Very demanding? 
O: Very demanding, yes 
I: Where is he? 
O: 12 is on the third floor of the building with a G 
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I: Third floor, above 9? 
O: Above 9, but the window next to it, I mean the middle one 
Number 13 
O: 13, the guy is voluble. Voluble means he always talks much 
I: Where is he? 
O: 13，you see the cockroach man poster? 
I: Yes 
O: He is under the cockroach 
I: Ok 
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Appendix F3: Transcription Sample 3 
Gp I (Negotiated Output Group): O 
Gp II (Negotiated Input Group): I 
PARTI 
Number 1 
O: I'm talking about no. 1. I'm talking about this frivolous man. He is in phone booth 
I: Is it the one near the Cool Shopping Mall? 
O: The one on the right hand side 
I: That means farther away from the bus stop? 
O: Yes 
I: What is the meaning of frivolous? 
O: He doesn't care about anything much. He takes everything easily 
Number 2 
O: No. 2 talking about this biddable man. You know what biddable man is? 
I: What is the meaning of biddable? 
O: He always says ‘yes’. And he doesn't refuse others' requests 
I: Where is this man? 
O: He is next to the antenna of Tak Tak Building 
I: Tak Tak? O: Tak Tak, on the roof next to the antenna 
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Number 3 
O: No. 3，this daft man is  
I: What is the meaning of daft? 
O: He is an idiot. He doesn't know  
I: That means you? Where is you? Where are you? 
O: No. 3, in the left bottom, next to the tennis court, the pool, or something like a 
pond, swimming pool 
I: Which one? 
O: The one nearer to the court 
I: The smaller? 
O: The smaller one 
I: Inside the pool? 
O: Inside 
Number 4 
O: No. 4，this lecherous, lecherous man is on the bench near the tennis court we've 
just mentioned 
I: Which bench? 
O: In the upper right of the court 
I： That means the one closer to the bus stop? 
O: Yes 
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I: What is the meaning of what man? 
O: Lecherous 
I: Lecherous man 
O: He is like he likes looking at sexy girls 
Number 5 
O: No. 5, talking about the indolent, indolent man. No. 5，he is in the tennis court 
next to the Tak Tak Building, o the right hand side on the court, on the court, exactly 
on the court 
I: What is the meaning of indolent? 
O: He do things according to what he want and he, I don't know what it means. He 
just stops doing things because he doesn't want to do that things 
I: That means he doesn't do things that he doesn't want to do? 
O: Ok 
Number 6 
O: No. 6 is talking about this improvident man. He's at the Broadbay Cinema 
I: Broadbay cinema 
O: At the bush near the entrance. At the bush at the left hand side 
I: Of the entrance? 
O: But then there're 2 bushes there and he is at the one nearer to the entrance 
I: What is the meaning of improvident? 
O: He is wasteful 
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Number 7 
O: No. 7，this brusque man is in the, in the bench next to the bus stop near the library 
I: Ok 
O: On the bench near to the bus stop next to the library 
I: What is the meaning of brusque? 
O: He is rude, impolite to others and always like to give orders to others 
Number 8 
O: No. 8 is lavish, lavish. He is in the top, highest floor of Tak Tak Building, in the 
window not next to the one, a light, that means the left hand side of the window 
I: What is the meaning of lavish? 
O: He is generous, doesn't mind giving others money, or food, or what he has 
Number 9 
O: No. 9, it's about this foolhardy man. He is in the, in the church, in the upper 
window, window which has 5, up at, on top of door of the church, the window on top 
of the door of the church. He's at the right hand side of the window 
I: What is the meaning of foolhardy? 
O: He likes helping others but he doesn't use his brain to think of a good way before 
he does that 
Number 10 
O: And no. 10 is talking about this henpecked man. No. 10，he is at the building next 
to the one with a Mabel lipstick. That means the one on the left hand side of the map. 
He is on the fifth floor counting from the bottom and the second floor counting from 
the top. And he is at the farthest right window 
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I: That means the one closer to Mabel Lipstick? 
O: Yes 
I: What is the meaning of what? 
O: Henpecked 
I: Henpecked 
O: He is very afraid of his wife 
Number 11 
O: 11 picture talks about this meticulous man, meticulous 
I: What is the meaning of meticulous? 
O: He is very careful in drawing the details in arts, in drawing arts 
I: Ok 
O: He is in the tennis court next to the Tak Tak Building, that is opposite to no  
I: The left hand side? 
O: Yes, closer to Mabel Lipstick 
Number 12 
O: No. 12, this dain，dainty man is in the GB Cinema 
I: Ok 
O: Right, left, left entrance, the door which is on the left, dainty 
I: What is the meaning of dainty? 
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O: Dainty means this man is very. who wants the best in fashion. He requires 
the best in fashion and food 
Number 13 
O: The last one is about this grasping man, the grasping man 
I: What is the meaning of grasping? 
O: He is very cheap. He likes to take every free, every free, free things. He is in the 
library, at the door close, at the door nearest to the bush 
PART II 
Number 1 
O: The first one is about this sedulous man 
I: What is the meaning of sedulous? 
O: Let me see. He is very concerned about his academic work. He is on the bench 
next to the bus stop which is on top of the church 
I: Which bench? 
O: The one closer to the bus stop 
Number 2 
O: No. 2 is about prodigal man 
I: What is the meaning of prodigal? 
O: He spends too much that even he can't afford it 
I: Where should I put it? 
O: He is in the building behind Tak Tak Building, on the ground floor, the window, 




O: No. 3 is about this volatile man 
I: What is the meaning of volatile? 
O: Volatile. He changes his mind very quickly 
I: Ok 
O: He is in the library, in the window in the middle 
Number 4 
O: No. 4 is about the shrewish man 
I: What is the meaning of shrewish? 
O: He is very strict and likes to scold others. He is in the entrance of the building 
with a poster saying Mabel Lipstick 
Number 5 
O: No. 5 is about docile, docile man 
I: What is the meaning of docile? 
O: He always says ‘yes’ and never breaks any rules 
I: Ok 
O: He is in the, it should be a swimming pool, in the top right hand comer of the map, 
in the pool 
I: Inside the pool? 
Number 6 
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O: No. 6 talks about this san, sanguine man 
I: What is the meaning of sanguine? 
O: He is very optimistic 
I: Ok 
O: And he is in the in the car, in the car park near the GB Cinema 
I: Which car? 
O: The one closer to the car park sign 
I: Inside the car? 
O: Yes 
Number 7 
O: No. 7 is about vain, vainglorious man 
I: What is vainglorious? 
O: He always believes that he is the best no matter in arts or in his appearance. He is 
on the tennis court at the left, right, left bottom. He is on the left hand side of the 
court 
Number 8 
O: No. 8 is about this mercenary man 
I: What is the meaning of mercenary? 
O: He is very money-oriented 
I: Ok 
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O: No. 8，he is in the, in the Tak Tak Building, in the window with leaves coming 
outside 
Number 9 
O: No. 9 is about this unctuous  
I: What is the meaning of unctuous? 
O: He is a hypocritic 
I: Ok 
O: He is in the building next to the one with a poster saying Mabel Lipstick. That 
means the one on the left of the picture. And he is in the, on the second floor 
counting from the bottom, and the fourth floor counting from the top. He is in the 
window that is on the left 
Number 10 
O: No. 10 is about this, nig, niggar, niggardly, niggardly, niggardly man 
I: What is the meaning of niggardly? 
O: He is very selfish and not generous. This no. 10 is on the bench next to the court, 
below the court, on the bottom of the picture 
I: Below the court? 
O: Yes 
I: Which one? 
O: The one on the right hand side 
I: Near the church? 
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Number 11 
O: No. 11，taciturn, taciturn 
I: What is the meaning of taciturn? 
O: A person that doesn't talk much 
I: Ok 
O: In the small house next to the pool on the top right hand comer of the map. He is 
at the door of the house 
Number 12 
O: No. 12 is about a finicky, finicky man 
I: What is the meaning of finicky? 
O: He wants everything to be perfect, and likes to pick bones from the egg shell 
I: Ok 
O: He is in the building next t to the Mabel Lipstick one. He is on the third floor 
counting from the bottom and the fourth floor counting from the top. He is in the 
middle, in the window in the middle 
Number 13 
O: The last one, 13 is about a voluble, voluble man 
I: What is voluble? 
O: He is very talkative. He is in the GB Cinema under the poster of Cockroachman. 
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Appendix G1: Listening Script for Group III 
Part I 
Number 1 
No. 1，the frivolous man is in the phone booth in front of the Cool Shopping Mall. 
Frivolous, that means a frivolous man is a man who does things very, not pay serious 
attention to. That means when he has some important things to do, he chooses to 
neglect the important part, but do something less serious. Number 1 is in the phone 
booth in front of the Cool Shopping Mall. The phone booth is the right one. 
Number 2 
In no. 2, the biddable man is on the top of the Tak Tak Building. On the building, just 
next to the lines. He will do whatever you ask him to do. 
Number 3 
In no. 3, the daft man is in a swimming pool next to the tennis court, the smaller one, 
in the pool. The adjective means somebody who is very stupid. 
Number 4 
In no. 4, the lecherous man is on the table next to the tennis court. The tennis court 
just next to the swimming pool we've just mentioned. There're 4 tables and you 
choose the right hand comer and the top one. The adjective is used to describe man 
who likes to look at sexy girls. 
Number 5 
No. 5, the indolent man is at the tennis court again, but this tennis court is between 
the building reading Mabel lipstick and the Tak Tak Building. He is on the right hand 
side. The meaning is lazy. 
Number 6 
No. 6, the improvident man is in front of the Broadbay Cinema, what I mean in front 
of is in front of the bush, the bush at the left hand side near the entrance of the 
cinema. When you count from left to right, is the second one. Adjective means 
wasteful. It is related to having a luxurious life. 
Number 7 
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No. 7, the man is brusque, and he is on the table next to the bus stop. The bus stop I 
mean is next to the phone booth. On the table near the bus stop. The adjective is 
brusque. That means he is unfriendly to others. Somehow he thinks he is superior to 
others, he may order people to do things. He likes to order but not can order. 
Number 8 
In no. 8, the lavish man is in the Tak Tak Building on the very top floor. You can see 
there is a lamp, but no. 8 is at the next room, nothing inside. Adjective means very 
generous. 
Number 9 
For no. 9，the foolhardy man is at the church and you can see there are 3 windows 
and no. 9 is at the very left window. It means he is brave but stupid. 
Number 10 
No. 10, the henpecked man is in the Building G. He's on the fifth floor, the very right 
room. The second floor from the top. Henpecked means afraid of his wife. 
Number 11 
No. 11, the meticulous man is at the opposite of no. 5, the left hand side of the tennis 
court. Meticulous. He pays a lot of attention to details when working. 
Number 12 
No. 12, the dainty man is at the entrance of GB cinema, the left hand side of the 
entrance. Dainty means he choose all the famous brands. 
Number 13 
No. 13, the grasping man is at the entrance of library near the bush. The meaning 
means he always try to find some free goods. 
Part II 
Number 1 
No. 1，the sedulous man is on the table near the bus stop. The bus stop is the left 
hand side one. The left table. Sedulous, sedulous means a person who is very 
industrious, very hardworking. 
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Number 2 
No. 2, the prodigal man is at the building between the Tak Tak Building and the 
building with Mabel Lipstick screen, between these two buildings. He is in the 
building, between the two buildings. Actually it is behind. He is at the first floor, the 
very right window, near the entrance. Prodigal, prodigal means he is very extravagant 
and wasteful. 
Number 3 
No. 3，the volatile man is in the library, in the middle of the first floor. Volatile. 
Volatile means a person who always changes his mind. 
Number 4 
No. 4, the shrewish man is at the entrance of the building with Mabel Lipstick screen. 
Shrewish, the meaning is a person who easily gets angry. 
Number 5 
No. 5, the docile man is in a big swimming pool behind the Cool Shopping Mall. 
Docile means very biddable. That means a man who is obedient. 
Number 6 
No. 6, the sanguine man is at the upper car at the car park. Sanguine, sanguine means 
very optimistic. 
Number 7 
No. 7, the vainglorious man is at the tennis court near the two swimming pools, on 
the left. Vainglorious, that means a person who likes to show off. 
Number 8 
No. 8, the mercenary man is in the Tak Tak Building. He's at the window with leaves. 
Mercenary means money-minded. 
Number 9 
No. 9，the unctuous man is in the Building G, the second floor, the very left window. 
Unctuous, unctuous means he always flatters people. 
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Number 10 
No. 10, the niggardly man is on the table next to the tennis court. The tennis court is 
next to the two swimming pools. The table is the right bottom one. Niggardly means 
he is very selfish and not generous. 
Number 11 
No. 11, the taciturn man is at the entrance of the right house near the swimming pool, 
at the door. A taciturn man is someone who is very silent. 
Number 12 
No. 12, the finicky man is at the Building G, the third floor, the middle window. 
Finicky means he finds most of the things imperfect. 
Number 13 
No. 13 is the voluble man who is next to the GB Cinema. He is in front of the poster 
Cockroachman. Voluble means someone who likes talking very much. 
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Appendix G2: Interaction Used as the Base for Group Ill's Listening Script 
Group I (Negotiated Output Group): O 
Group II (Negotiated Input Group): I 
PARTI 
Number 1 
O: Number 1, the frivolous man is in the phone booth in front of the Cool Shopping 
Mall 
I: Can you describe the picture? 
O: The phone booth is  
I: No, no, not this map 
O: Frivolous, let me go through the picture once more. That means a frivolous man is 
a, a man who, who does things very, not pay serious attention to that 
means when he has some important things to do, he choose, he chooses to 
neglect the important part, but do something less serious 
I: I know. No. 1，is it no. 1? 
O: Yeah 
I: Where is the location of no. 1? 
O: No. 1 is in the phone booth in front of the Cool Shopping Mall, the phone booth is 
the right one. 
I: okay 
Number 2 
O: In no. 2, the biddable man is on the top of the Tak Tak Building 
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I: Tak Tak, top? 
O: Tak Tak building 
I: I know, Tak Tak Building, is it over the building, on the building? 
O: Yes, on the building, just next to the, to the lines 
I: Wire, is that? 
O: Yes, you can say so 
I: Biddable? 
O: He will do whatever you ask him to do 
Number 3 
O: In no.3, the daft man is is in a swimming pool next to the tennis court 
I: Your mean the smaller one? 
O: Yes 
I: In the pool? 
O: Yes 
I: Can you describe the adjective again? 
O: Let me check. Ok, it means somebody who is very stupid 
Number 4 
O: In no. 4, the lecherous man is on the table next to the tennis court 
220 
I: On the table, which tennis court? 
O: The tennis court just next to the swimming pool we've just mentioned 
I: There are 4 tables 
O: Yeah. 4 tables and you choose the right hand comer and the top one 
I: Ok, and the adjective 
O: Adjective is used to describe man who likes to look at sexy girls 
I: I know, ok 
Number 5 
O: No. 5, no. 5 is, no.5, the indolent man is at the tennis court again, but this tennis 
court is between the, the building reading Mabel Lipstick and the Tak Tak building 
I: Is it on the left hand side? 
O: No, on the right hand side 
I: Ok, what is the meaning of.  
O: The meaning is lazy 
I: Lazy. Ok, no. 6. 
Number 6 
O: No. 6，the improvident man is in front of the Broadbay Cinema, what I mean in 
front of is in front of the bush, the left hand, the left, the bush at the left hand side 
near the entrance of the cinema 
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I: You mean the bushes? 
O: Yeah, can you see four bushes in the front? When you count from left to right, is 
the second one. 
I: Okay and the adjective is? 
O: Adjective means wasteful 
I: Wasteful. . . that means if, is it related to having a luxurious life or mean generous 
to people? 
O: Not generous, but the previous choice you said 
I: Ok. 
Number 7 
O: No. 7, the man is brusque, and he is on the table next to the bus stop 
I: Bus stop? There're two bus stops 
O: The bus, the bus stop I mean is next to the phone booth 
I: No. 7? 
O: m . . . 
I: Next to the bus, on the table? 
O: On the table near the bus stop 
I: Ok, what is the adjective? 
O: Brusque 
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I: What does it mean? 
O: Let me check. That means, I'm not sure about this one. That means he is 
unfriendly to others. Somehow he thinks he is superior to others. He may order 
people to do things 
I: The peo, the person can order someone to do things for him? 
O: He likes to order, but not can order 
Number 8 
O: In no. 8, the lavish man is in the Tak Tak building on the, on the very top floor, 
you can see there is a lamp, but, but, no.8 is at the next room 
I: Nothing inside? 
O: Yeah 
I: What is the adjective? 
O: Adjective means very generous 
I: Ok 
Number 9 
O: For no. 9，the foolhardy man is at the church and you can see there are 3 windows 
and no. 9 is at the very left window 
I: Very left? 
O: Very left 
I: Foolhardy man? 
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O: Yeah. It means he is brave but stupid 
Number 10 
O: No. 10，the henpecked man is in the Building G 
I: Building G 
O: Yes 
I: Which floor? 
O: He's on the fifth floor, the very right room 
I: Does it include the ground floor, the door? 
O: Ground floor is ground floor. First floor is the first floor 
I: The second floor from the top? 
O: Yes 
I: On the right hand side. What is the adjective? 
O: Henpecked means afraid of his wife? 
I: Ok 
Number 11 
O: No. 11, the meticulous man is . . .at the opposite of no. 5 
I： Opposite, the left hand side of the tennis court? 
O: Yes 
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I: The adjective? 
O: Meticulous. He pays a lot of attention to details when working 
I: Ok 
Number 12 
O: No. 12, the dainty man is at the entrance of GB Cinema 
I: Entrance? 
O: Entrance, the left hand side of the entrance 
I: ok. What is dainty? 
O: Dainty means he choose all the famous brands for.  
I: Can you say the meaning of no. 6 again? 
O: No.6 is very wasteful 
I: Ok, the last one 
Number 13 
O: No. 13, no. 13, the grasping man is at the entrance of library near the bush 
I: Near the bush? Can you say the meaning? 
O: The meaning means he, he always try to find some free goods. 
PART II 
Number 1 
O: No. 1, the sedulous man is on the table near the bus stop 
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I: Which bus stop? 
O: The bus stop is the left hand side one 
I: That means near the trees, which table? 
O: The left table 
I: What is the adjective? 
O: Sedulous, sedulous means a person who is very industrious 
I: Next 
Number 2 
O: No. 2, the prodigal man is at the building between the Tak Tak Building and the 
building with Mabel Lipstick screen 
I: In the middle between  
O: Between these two buildings 
I: does he near the table or the tennis court? 
O: No, he is in the building 
I: The  
O: Between the two buildings, actually it is behind 
I: Yes and where is he? 
O: He is at the first floor, the very right window 
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I: Near the entrance or the upper one? 
O: No, near the entrance 
I: And the right hand side, and then 
O: Prodigal, prodigal means he is very extravagant and wasteful 
Number 3 
O: No. 3, no.3, the volatile man is in the library 
I: Where in the library? 
O: In the middle of the first floor 
I: The middle window? 
0 : M  
I: What is the adjective? 
O: Volatile, volatile means a person who always changes his mind. 
Number 4 
O: No. 4, no. 4，the shrewish man is at the entrance of the building with Mabel 
Lipstick screen 
I: At the entrance? 
0 : M  
I: The adjective is? 
O: Shrewish 
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I: And the meaning is? 
O: The meaning is a person who, who easily gets angry 
Number 5 
I: No.5 
O: No.5, the docile man is in a big swimming pool behind the cool shopping mall 
I: Adjective is? 
O: Docile means very biddable 
I: Biddable? 
O: That means a man who is. .. for example 
I: Obedient? 
O: Yes 
I: Can you repeat no.l, the meaning of no.l? 
O: No.l is very hardworking 
I: Ok, no.6 
Number 6 
O: No. 6, the sanguine man is on the upper Decker of the bus, is not the Decker, is 
the bus 
I: You mean the car at the car park? 
O: Yes 
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I: There're two 
O: The upper one 
I: What is the adjective? 
O: Sanguine, sanguine means very optimistic 
I: No.7 
Number 7 
O: No.7, the vainglorious man is at the tennis court near the two swimming pools 
I: On right or left? 
O: Left 
I: What is the adjective? 
O: Vainglorious 
I: What does that mean? 
O: That means a person who likes to show off 
I: No.8 
Number 8 
O: No. 8, the mercenary man is in the Tak Tak Building 
I: Which floor? 
O: He's at the window with leaves 
I： I know it, what is ？ 
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O: Mercenary means money-minded 
I: No. 9 
Number 9 
O: No. 9 the unctuous man is in the building G 
I: Which floor? 
O: The second floor, the very left window 
I: The adjective? 
O: Unctuous, unctuous means he always flatters people 
I: No. 10 
Number 10 
O: No. 10，the niggardly man is on the table next to the tennis court 
I: Which tennis court? 
O: The tennis court is next to the two swimming pools 
I: Which table? 
O: The table is the left bottom one 
I: Left bottom one. What is the adjective? 
O: Niggardly means he is very selfish and not generous. 
I: No. 11 Number 11 
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O: No . l l , the taciturn man is at the entrance of the right house near the swimming 
pool 
I: You mean the swimming pool at the right top comer, the house at the right hand 
side, in the window or the entrance? 
O: The door 
I: Ok, what is the adjective? 
O: A taciturn man is someone who is very silent 
I: Ok, no. 12 
Number 12 
O: No.12, the finicky man is at the building G 
I: Which floor? 
O: The third floor 
I: Which window? 
O: The middle window 
I: Ok, what is the adjective? 
O: Finicky 
I: What does that mean? 




O: No. 13, 13 is the voluble man who is next to the GB Cinema 
I: GB, near the entrance? 
O: No, he is in front of the poster Cockroachman 
I: What is voluble? 
O: Voluble means someone who likes talking very much 
I: Finished. 
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Appendix H: Instructions for Group III 
There are 13 different characters (A - M) in this material. Each 
comic strip illustrates each character's behavior and helps you 
understand what kind of person each character is. 
Instructions: 
1. Listen to the 13 adjectives and meanings which can help you 
select the corresponding characters. 
2. Read through the comic strips and map. You will have 5 
minutes. 
3. Listen to the directions. There are totally 13 directions. 
4. After each direction, select the correct character and write 
down his letter on Sheet I. 
5. Write down the letter on the correct place of the map. 
An example has been done for you. 
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